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MENTAL HEALTH STATUS OF MALAY STUDENTS
AT U.S. COLLEGES AND UNIVERSITIES

Md. Shuaib Che Din, Ed.D.
Western Michigan University, 1984

The basic premise of this study was that foreign students are
faced with problems during much of their stay in the United States.
It was the purpose of this study to determine the effects of every
day life strains on the mental health status of Malay students at
U.S. colleges and universities.

Specifically, this study looked at

the relationships between the symptoms of psychiatric disorders of
depression, psychological coping resources of self-esteem and selfmastery, and the background variables.

Also this study attempted to

determine the levels of depression, self-esteem, and self-mastery;
the manifestation of the depressive symptoms according to the domains
of functioning; and the intercorrelations among the scores of depres
sion, self-esteem, and self-mastery.
Findings at the .05 level of significance included:

Younger

students (under the age of 25) reported more symptoms of depression,
lower self-esteem, and lower self-mastery than those 26 and older.
Undergraduate students reported more symptoms of depression, lower
self-esteem, and lower self-mastery than master's and doctoral level
students.

Students in basic and applied sciences reported more

symptoms of depression, lower self-esteem, and lower self-mastery
than those in business administration and in arts and other sciences.
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Single students reported more symptoms of depression, less self
esteem, and less self-mastery than married ones.

Males were less

clinically depressed than females, had a higher level of self-esteem,
and a higher level of self-mastery.

Domains of functioning for all

students were highest in the cognitive and interpersonal and lowest
in the existential.

The scores on depression scales were inversely

correlated with the self-esteem and self-mastery scales.

Suggestions

and recommendations were also forwarded for future studies.
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CHAPTER I

INTRODUCTION
Today almost all American colleges and universities have foreign
students on their campuses.

In 1979-80, 286,340 foreign students

from 185 countries attended higher education institutions in the
United States.

In 1981, they represented 2.4% of the total enroll

ment of students in higher education in this country (Open Doors,
1980-1981).
The influx of foreign students to the United States began after
World War II with the passing of the Fulbright Act in 1946 and the
Smith-Wundt Act of 1948 (Shuster, 1963).

The two acts provided

impetus to international cooperation through educational exchange at
a time when many of the technically underdeveloped nations embarked
upon programs of social and economic development.

The requirement

of trained personnel and the unavailability of immediate educational
facilities at the home country led many foreign students to seek
education in foreign countries.

The United States was chosen for

their training because of its preeminence in technical and scientific
fields (Du Bois, 1956).
The presence of these students at U.S. academic institutions
resulted in many studies about them which were notably popular in the
decades of 1950 and 1960.

The purpose of most of these studies was

to gain more information that was useful in preparing student person
nel workers (Walton, 1967).

Today, the field still continues to
1
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Interest many individuals and organizations.

For example, many

doctoral dissertations have focused on various aspects of foreign
students in American universities.

Recently, in 1978, a 3-year

national study was undertaken by the National Association of Foreign
Student Affairs (NAFSA) to determine the needs of students from
developing countries (Lee, Abd-Ella, & Burks, 1981).
Othman (1980) made an observation about studies on foreign
students in the past 2 decades.

Most of the studies made various

assumptions about these students and their problems and at the same
time lacked methodological refinement.

These studies too often,

according to Othman, had a tendency to treat foreign students as a
homogeneous group, not recognizing that these students are as differ
ent as they are different from American students.
cism was made by Singh (cited in Eide, 1970).

A similar criti

Another assumption

was that the problems of foreign students were no different from the
problems of students in general.

Walton (1971) said, "foreign stu

dents are a part of the student sub-culture, they are more student
than foreign . . . and they should be studied as such" (p. 25).

The

last view was that while foreign student problems in many ways were
similar to problems of American students, they also had problems
peculiar to them because of their foreign status.

This is a middle-

of-the-road position.
Lack of methodological refinement was attributed to the nature
of the studies and the cross-cultural differences between the in
vestigators and the investigated.

Studies were mostly of a survey

variety, which restricted the means by which data could be gathered
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and analyzed.

Also, frequently, these studies were done by people

alien to the subjects. Lack of certain insights into the culture
and difficulty in overcoming cultural differences were unavoidable.
Due to the above factors mentioned by Othman (1980), results
were often conflicting and it was difficult to draw firm conclusions
about foreign student adaptation problems when language and cultural
factors are taken into consideration.
Often, many studies on foreign students either explored spe
cifically or merely touched upon their problems and difficulties in
the process of adjustment in this country.

One consistent result

was that they faced more problems than the American students, par
ticularly if these students were from non-Western countries whose
cultures and environments are dissimilar to the host country.
Alexander, Workneh, Klein, and Miller (1976) described the situa
tional difficulties of non-Western or Third World students in the
following words:
[A] majority of non-Western or Third World students—
nonpatients and patients alike— feel vulnerable and at
risk during much of their time in the United States. In
addition to suffering culture shocks when dealing with
external matters such as differences in food, climate,
language, mannerism and communication, these students
also suffer from status change and status loss. Most
foreign students have been academically successful at
home and are often professionally well established.
Suddenly they faced intense academic pressure and adjust
ments and a painful social vulnerability as well. (p. 83)
Since these students are more vulnerable and face intense ad
justment problems, it is reasonable to assume that the demands on
foreign students' coping resources are greater than the natives of
the country.

This additional stress on the coping process may cause
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a state of psychological maladjustment.

Klineburg (1970) and Coelho

(1962) noted that cases of psychological maladjustment occurred more
frequently among foreign students than in a comparable sample of
natives.
One of the consequences of stress is depression, and among the
student population it is not a rare phenomenon.
Marziali

O'Neill and

(1976) mentioned depression as one of the most frequent

complaints of students at university counseling centers.

In relation

to foreign students, Alexander et al. (1976) pointed out that profes
sional help is seldom sought by non-Western foreign students though
they are in emotional distress.

One reason being that students may

not be familiar with the resource for help because it is rarely
available in the home culture (Alexander et al., 1976).

Also, asking

for help from professionals would constitute loss of status in the
student's own eyes and in the eyes of fellow nationals.
The existence or the occurrence of at least a temporary period
of maladjustment and depression in a foreign student's life while
sojourning in a foreign country was also recognized by Klineburg
(1970).

He said the phenomenon was not rare and it occurred so fre

quently as to be almost normal.

As such, it warrants "the most care

ful concern on the part of the psychologically-trained advisory per
sonnel . . . with enough time to give adequate attention to the indi
vidual student in need of help" (p. 47).
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Malaysian Students in the United States

Malaysia is among the 25 leading countries which has students
in the United States (Open Doors, 1980-1981).

In 1967 there were 345

students; 1978, 3,360; 1979, 4,500; 1980, 7,500; 1981, 12,000; 1982,
18,058; and in 1983 the figure for the government sponsored students
was 8,105 from a total of 24,100 students ("Anda Tahu Ke," 1984). The
Institute of International Education reported more than 6,000
Malaysian students were admitted to study at the U.S. colleges and
universities in 1983 ("Penuntut Malaysia," 1984).
The purpose of the students sent abroad to study by the
Malaysian government is to meet the national manpower requirements
of the country.

Besides this, it is also a part of an overall plan

to eradicate poverty and to restructure the Malaysian society as
envisaged in the "New Economic Policy" of the country.

This policy

formulated and launched in 1971 seeks to rectify the marked imbal
ances in income, employment, ownership, and opportunity among the
major races in the country:

the Bumiputras (indigenous people),

the Chinese, and the Indians.
The Malays who form the majority of the Bumiputras were con
sidered backward economically.

Therefore, the majority of the

recipients for further studies from the government and its sponsor
ing agencies such as Majlis Amanah Rakyat (MARA), Perdagangan
Nasional (PERNAS), Lembaga Letrik Negara (LLN), and Petrolium
Nasional (PETRONAS) are from this group.

This is in line with the

New Economic Policy which focuses on the economic and social
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infrastructure with a specific target that Bumiputras or the indige
nous people have a 30% or more share of the commercial and industrial
sectors of the country within a generation.
These scholarship holders, the majority of them undergraduates,
are in their first or second year of study.

Therefore, the number

of students returning home rarely exceeds those coming over to the
States.

According to the Director of Malaysian Students Department,

in 1982 alone 2,300 new scholarship holders were sent here.

Most of

them will be in the U.S. between 4 to 6 years (N. Zain, 1982).
Othman (1980) characterized the Malay students who came to the
U.S. after 1967 as follows:

(a) they possessed su.

cient skills

for undertaking academic work in the U.S.; (b) they were sponsored
either by the government or statutory bodies; (c) students in basic
sciences were mainly undergraduates, and those in agriculture,
engineering, and business administration had undergone a junior col
lege curriculum in Malaysia and therefore were admitted at a junior
or senior level by American institutions; (d) graduate students were
mainly in the social sciences, education, and administrative sci
ences ; and (e) some of the graduate students acquired their basic
degree in the U.S. while there were some who obtained their baccalaurette degrees in Malaysia.

Normally, the latter were made up of

serving government officers on study leave from the government admin
istrative service or institutions of higher learning.
Malaysian Students Departments (Jabatan Penuntut Malaysia) were
established at various locations to look after the interest and wel
fare of these students.

The first center was set up at Washington,
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D.C.

In September 1982, with the increasing number of students and

problems encountered, two additional centers were added:

one in

Chicago to service the Midwest Region and the other is based in
Los Angeles for the West Coast Region.

The department at Washington,

D.C., functions as its headquarters (Badawi, 1982).
Personnel of these departments is comprised of civil servants
with diplomatic status, officers from the Ministry of Education and
other sponsoring agencies.

Two officers qualified in matters of the

Islamic religion from the Ministry of Education were utilized by
these departments to counsel students on matters pertaining to
religion.

With the additional offices and personnel, frequent meet

ings were held with the students at various campuses briefing them
on the development in the home country and addressing some of their
immediate concerns. Personal counseling was also done on an as-need
basis either by telephone or personal contact.
Besides the above, the functions of the Malaysian Students
Department has increased from its earlier days to include the follow
ing:

(a) continuation and termination of scholarship; (b) issuing

affidavit of support to scholarship holders; (c) approving students'
major field of study or transfer of university; (d) advising students
on academic matters, such as accreditation of programs, field of
specialization, and elective courses; (e) monitoring students' school
registration and academic progress and activities; (f) advising stu
dents on religious matters; and (g) general welfare (N. Zain, 1982).
With the increasing roles played by the student departments, it
is hoped that some of the student problems will be alleviated.
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Cases of psychological problems and emotional stress among the
Malaysian students are not rare.

One MARA officer in charge of

2,800 students, in a personal interview,reported having received more
than 100 phone calls in 1983 from students who were in some sort of
psychological distress.

As a result, one male and four female MARA

scholars were sent back to Malaysia because of severe emotional
problems.
failure.

Eight students were also sent home because of academic
In the past 2 years, 10 students have had to abandon their

studies due to psychological reasons.

It is believed that cases of

emotional stress among the students on various campuses are more
than what is officially documented.
One can always argue that preexisting personality makeup of
the individual student may also be responsible for the condition of
their mental health rendering them emotionally and psychologically
disabled.

However, it is also true that the effects of the problems

encountered in the United States may also be responsible for the
emotional distress.

Statement of the Problem
A number of studies on foreign students on U.S. campuses have

indicated that foreign students face many problems in areas of lan
guage and communication, academic disciplines, financial resources,
social life adjustments, status change, and status loss (Alexander
et al.. 1976; Lee et al., 1981).

There are strong theoretical

grounds supporting the view that these minor life strains, micro
stressors, or undesirable social situations, though not catastrophic
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in nature, have their impact on the psychological status or mental
health of the individuals (McLean, 1976; L. I. Pearlin & Lieberman,
1979) .
Othman (1980) studied Malay students in regard to the adjust
ment problems, life change stress, and perceived usefulness of
problem-solving resources.

However, there is no in-depth study

focusing on the impact of life strains on their mental health re
ported in the literature.

Studies are then needed to explore and

describe the consequences of these life-strain events and the
psychological coping resources involved.
The purpose of this study was to endeavor to determine the
effect of everyday life strains on the psychological status and
mental health of Malay students at U.S. colleges and universities.
Specifically, this study looked at the relationships between the
symptoms of psychiatric disorders of depression, psychological
coping resources of self-esteem, self-mastery, and the demographic
and educational variables.

Also, this study attempted to determine

the levels of depression, self-esteem, and self-mastery among the
students; the manifestation of the depressive symptoms according to
the domains of functioning; and the relationship among the scores of
depression, self-esteem, and self-mastery.
Specific questions related to the study are:
1.

Is there a relationship between Malay students' degree of

depression and age, level of study, major field, length of stay,
number of children, sex, marital status, presence or absence of
spouse, and status of spouse as student or nonstudent?
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2.

Is there a relationship between Malay students' degree of

self-esteem and the selected educational and demographic variables?
3.

Is there a relationship between Malay students' degree of

self-mastery and the selected educational and demographic variables?
4.

What are the levels of (a) depression, (b) self-esteem, and

(c) self-mastery among the Malay students by selected background
variables?
5.

Will there be a difference in the "domains" of symptoms of

depression between the clinically depressed and nondepressed stu
dents?
6.

Will there be intercorrelations among the students' scores

of depression, self-esteem, and self-mastery?

Significance of the Study
The significance of the study is its contribution to the under
standing of the mental health and the psychological status of the
Malay students as foreigners in a country with different cultures
and environments.

One study did focus on their adjustment problems

(Othman, 1980), but no study has focused specifically on the impact
of the problems on their mental health.

An understanding of their

psychological status would be helpful in the planning of intervention
strategies by the relevant authorities.

This could improve the qual

ity of their time in the United States and alleviate some of their
problems.
This study is exploratory in nature and hopefully the results
may provide information and generate hypotheses for further research.
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Finally, this study has also direct implications for counseling nonWestern students and the understanding of the manifestation of de
pression in cross-cultural psychology.

Assumptions of the Study

There are two assumptions underlying this study.

First, it is

assumed that the instruments used are able to measure the desired
psychological status of depression, self-esteem, and self-mastery of
the Malay students even though they have never been used in the
Malay population before.

Second, it is assumed that the sample is

representative of the students sojourning in the United States dur
ing the summer of 1983.

Limitations of the Study

The study population was limited only to students with known
addresses at selected colleges and universities in the United States.
There were more Malay students at various institutions of higher
learning who were not contacted and so they were not included.

Cau

tion is necessary when generalizing about the whole population of
Malay students in the United States.

The instruments, which have

never previously been tested in Malay population, also limit the
generalization of this study.
Finally, the assessment of psychological status is limited only
to three indices and is not intended to be comprehensive.
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Definition of Terms

Level of study: an individual's academic standing; under
graduate, master's, or doctoral level.
Major field: area of specialization or study, such as, busi
ness administration, etc.
Basic and applied sciences; areas of study that includes
physics, chemistry, biology, agricultural science, engineering,
medicine, mathematics, computer science, and statistics.
Arts and other sciences: areas of study that encompass fine
arts, social sciences, humanities, and education.
Psychological status: experience and behavior of an individual
in responding to stressors or problems.
Self-esteem: feeling of worth and self-confidence one has
about oneself.
Self-mastery : degree of mastery one feels over one's life
situations.

It concerns the extent to which one regards one's life

chances as being under one's own control rather than determined by
fate.
Depression : individual's negative views of the self, world,
and the future.

These negative views are reflected in his or her

behavior and feeling in the following domains or areas of function
ing:

affective, cognitive, interpersonal., somatic, and existential

aspects.
Domains of functioning: areas or aspects of functioning re
lated to one's feelings and behavior. The areas are affective
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(feeling), cognitive (mental), interpersonal (relationship), somatic
(body), and existential (view of life).
Clinically depressed: those with 50 and above scores on the
SDS index.

They are similar to patients receiving outpatient treat

ments in mental health centers.
Mildly depressed; 50-59 scores on the SDS index.
Moderately depressed: 60-69 scores on the SDS index.
Severely depressed : 70 and over scores on the SDS index.
SDS index : an index formulated by the author of Self-Rating
Depression Scale (SDS) based on the raw score.

The raw score (maxi

mum of 80) is converted to an index based on 100 to indicate the
intensity of depression experienced by the respondent.
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CHAPTER II

REVIEW OF SELECTED LITERATURE

In this section, literature pertinent to this study will be
reviewed.

In areas where there is no literature with a focus on

foreign students, studies on other populations are considered.

The

following review will include (a) selected studies related to
foreign student problems and difficulties; (b) discussion on psycho
logical status, self-esteem, and self-mastery and depression; (c) an
examination of selected literature on the expression, manifestation,
and assessment of depression in non-Western cultures.

Selected Studies Related to Foreign Student
Problems and Difficulties
Many studies have focused on foreign students in American col
leges and universities.

Due to the scope and design of certain

studies much overlapping occurs and it is difficult to compartmental
ize them.

However, Shafer and Dowling (1966) suggested that these

studies could arbitrarily be divided into the following areas:
studies pertaining to changes in foreign students as a result of
their sojourn experience, studies focusing on attitudes and person
ality characteristics of foreign students and the environmental
factors involved in each situation, and studies pertaining to their
problems and difficulties.

14
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Regarding the difficulties and problems of foreign students,
More (cited in Lee et al., 1981) concluded that these students had
specific problems.

The problems were:

(a) problems related to

English language proficiency, (b) problems related to U.S. educa
tional systems, (c) problems of adjustment to American culture,
(d) problems related to the complexity of the situation in terms of
the number of adjustments required and the time allowed for making
them, (e) problems of legal impediments to study abroad, (f) prob
lems of academic performance, (g) problems of lack of resources, and
(h) problems of social adjustment.
Some of the studies related to the above problems will be re
viewed here.
As early as 1948, Peterson and Neumeyer focused on foreign stu
dent problems.

Using a 28-problem checklist, they found problems

related to academic work were frequently mentioned by these students.
Forstat (1951), using a checklist of 30 problem items, investi
gated the adjustment problems of 171 male students from 37 countries
at Purdue and Indiana Universities.

National status as well as

academic status (graduate and undergraduate) were found to be re
lated to the number and kinds of problems faced by the students.
Kincaid (1951) studied students from developing countries on
seven California campuses.

Students from non-English speaking

countries had no serious problems in English language, finance,
housing, course of study, and grades.

Kincaid found a need to ex

pand extracurricular activities, such as visiting American families
and increasing opportunities to travel.

Baptista (cited in Othman,
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1980) reported that English language difficulties., social adjustment,
and finances were the student problems, and health was least men
tioned.

Cannon (1959) also pointed out that the major problems of

foreign students were finances, communication, and academic require
ments .
Davis, Hanson, and Burner (1961) studied the academic level of
African students in relation to the problems encountered in the
United States.

The undergraduates checked more problems than the

graduate students and, in addition, complained about being dis
criminated and feeling homesick.
Porter (1962) administered The Michigan International Student
Problem Inventory (MISPI) and Mooney Problem Checklist (College
Form) to foreign and American students.

Foreign students checked

fewer problems on the Mooney Problem Checklist but more on the
MISPI indicating that the latter was more suitable to detect foreign
student problems.

MISPI results also showed that female foreign

students checked more problems than males, undergraduates more than
graduates, and students who stayed longer than 13 months checked
more problems than those who stayed less than a year.

No signifi

cant difference between marital status and sex was found.

Porter

cautioned about the extrapolations of the results as the samples
were confined only to foreign students at Michigan State University.
Pavri (1963) investigated the scholastic achievement and re
lated problems of foreign graduate students at the University of
Virginia.

Results of the finding were:

(a) many students moved to

different universities because of difficulties at initial stages of
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their study, (b) new students faced more difficulties than those who
had been here longer, and (c) most students had difficulties with
English language though they had studied it at least 2 or 3 years as
a second language in their countries.

Generally students attributed

their problems to the lack of English language proficiency, in
sufficient study time, absence of social life, homesickness, and
discrimination.
Regarding social experience of the Iranian students,
Borhanmanesh (1966) concluded that these students were satisfied
with their social experience in the United States.

However, they

also encountered English language problems and complained about the
lack of advisory help and the American concept of friendship.
E. K. Zain (1965) studied the academic and personal-social diffi
culties faced by foreign students at the University of Oregon.
Again, respondents faced academic difficulties which were language
related.

They had difficulties in writing essays and reports, par

ticipating in classroom discussions, and taking and organizing notes.
At personal and social levels, students reported problems in finding
residences with reasonable rent, adjusting to American food and
customs, participating in social events, and finding suitable com
panionship with the opposite sex.

Duration of stay, academic clas

sification, sex, and age have no bearing on the academic and socialpersonal difficulties.

The overwhelming majority of the students

felt homesick.
Basu (1967) also indicated that homesickness was a continuing
major problem in his study of graduate agricultural students from
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India.

One-fourth of the samples felt they were discriminated being

Indian nationals.

With regard to satisfaction with graduate course

offerings, doctoral students were more satisfied than master's
degree level students.
Ursua (1969) analyzed the relationship between adeptness in
English language and social adjustment of foreign students using
The Michigan Test of English Language Proficiency and the Michigan
International Student Problem Inventory (MISPI) developed by Porter
(1962).

Lack of adeptness in English presented only minor problems

of adjustment and was not related to major ones.
areas checked by students were:

The five problem

(1) getting good academic advice,

keeping up with the competitive system, and building good social
interpersonal relationships with U.S. students and faculty; (2)
financial problems; (3) difficulty in adjusting to the academic set
ting of the university as a consequence of insufficient orientation
programs; (4) communication difficulty in the English language due
to deficiencies, both oral and written; and (5) inadequate socialpersonal guidance and counseling.

Ursua (1969) recommended that

future studies should take into account cultural factors influencing
student achievement because of their different nationalities.
Lozoda (1971) focused on cultural factors in his study at
Purdue University.

He administered a 52-item questionnaire and made

an item-by-item comparison of 7 geographical and 21 cultural groups.
Besides experiencing language difficulties which were not ongoing
problems, most students were dissatisfied with the informal aspects
of college life in general.

About one-fourth felt dissociated from
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the mainstream of American life.

A recommendation was made for

additional opportunities for acculturation to take place.
Shepard (1970) studied the acculturation of foreign students in
Southern colleges and universities.

The majority of the students

indicated predeparture information was inadequate to prepare them
for the process of acculturation.

English proficiency was consid

ered to be the greatest hindrance to the process.

Some students

felt the friendship offered by the Americans was often only on the
surface and lacked in-depth relationship.

A minority felt that they

received cold treatment from the community and felt unwelcome,
lonely, isolated, and friendless.
Sharma (1971) studied the adjustment problems faced by foreign
non-European graduate students at selected universities in North
Carolina.

The most severe academic problems were giving oral re

ports, participating in class discussions, understanding lectures,
taking appropriate course of study, and preparing written reports.
Most severe personal problems were concerned with homesickness,
having enough friends, and finding companionship.

Other severe

problems mentioned were related to American social customs, making
friends with American students, acceptance by social groups, and
participation in campus activities.

Academic problems were more

serious than other problems, and South Asian students had better
academic adjustments than Far East or Latin American students.
As in other studies, Johnson (1971) found that English language
proficiency, financial problems, separation from family, and home
sickness were problems mentioned by foreign students at the
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University of Tennessee.

Breuder (1972) also found English language

and finances to be the most frequently cited foreign student problems
at the University of Florida.
Culha (1975) investigated foreign students' adjustment and
found that they were less satisfied with academic life compared to
American students.

Moftakhar's (1976) study revealed that the

majority of Iranian students attending Oklahoma State University
were not able to adjust properly to the new environment.

No signifi

cant correlations were found between their adjustments and college
success.
Hart (1974) studied foreign students in the community colleges
in Texas using The Michigan International Student Problem Inventory
(MISPI).

Though there were significant differences in the total

number of problems checked by the students, length of stay, marital
status, home background, and college sizes did not have any effect
on the number of problems rated by them.
Nenyod (1976), however, found different results in terms of
college sizes.

Foreign students in large institutions have the

greatest number of personal problems compared to those in medium
size institutions.
the most serious.

English language problems were again found to be
In small size institutions students faced reli

gious problems contrary to big institutions where they encountered
social problems.

Most students in all institutions faced racial

prejudice and transport problems.
Han (1975) studied students from the Far East at the University
of California.

English language difficulty was considered serious
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by every subgroup of graduate students and they regarded it to be
their major problem.

Han recommended further comparative studies be

undertaken to obtain comprehensive information about students of
various nationalities from the Far East.
Collins (1977) wanted to know whether sex, college major, place
of birth, and marital status were related to the number of problems
based on the Mooney Problem Checklist (College Form). Results of
the study showed that male students faced more problems than females.
Single students checked more problems than married, separated, or
divorced students.

Asian students checked the largest number of

problems compared to Caribbean, African, or Near East students.
Singh (1977) also reported that students from China, Indonesia, and
Japan had problems in the English language, understanding lectures,
giving oral reports, taking written examinations, and participating
in class discussions.
Students from Asia not only had problems but also peculiar ones
among themselves.

Perkins, Perkins, Guglielmino, and Reiff (1977)

compared the adjustment problems of three international groups
(Chinese, Indian, and "Other” groups) and found that the Chinese had
more problems with English proficiency compared to the Indians.

The

former also experienced more racial and religious problems.
Only one study has been done on the Malaysian students in the
United States.

Othman (1980) studied the adjustment problems, life

change stress, and perceived usefulness of problem-solving resources
in a Malay student sample in the United States.

Two hundred and

ninety-three questionnaires from Malay students at various colleges
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and universities throughout the U.S. were analyzed.

The question

naires were made up of the Adjustment Problems Inventory, the Social
Re-adjustment Rating Scale (adapted), and the Personal Data Ques
tionnaire.

Othman (1980) obtained the following results:

(a) aca

demic problems were related to English language proficiency; (b) per
sonal problems were related to social interpersonal relations and
adaptation to American law and institutions; and (c) in solving their
adjustment problems individual actions were considered useful by stu
dents .
Othman (1980) concluded that Malay students in American col
leges (a) shared some common problems with other foreign students,
(b) had their own peculiar problems, and (c) differed in the kinds
of problems they faced among themselves.

He recommended further

investigation focusing on the student specific adjustment problems
and suggested various measures to alleviate them.
The findings of the studies reviewed are related to the present
study.

Though there were many inconsistencies in the findings, a

common theme persists; that is, foreign students are faced with many
problems in many areas of their lives.

They were vulnerable and at

risk during much of their stay in the United States.

The problems

they faced, though not catastrophic in nature, are believed to have
an effect on their mental health or psychological status.
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Discussion on Psychological Status: Self-Esteem,
Self-Mastery, and Depression

In discussing the concept of mental health, Jahoda (1959) and
Maslow (1968) expressed the following views.

Jahoda (1959) stressed

a need for a broader perspective for mental health as a positive
force rather than primarily focusing on the pathological behavior.
Maslow (1968) rejected the present day easy distinction between
sickness and health.

According to him, symptoms which caused

psychic pain and disturbed efficiency of performance, such as de
pression, are also found in normal healthy people.
Based on Jahoda (1959) and Maslow's (1968) conceptualization of
mental health or psychological health, where the positive and nega
tive aspects are taken into account, Ilfeld (1976) studied the
psychological status of 2,299 adults in a community of Chicago
(Ilfeld, 1978).

His measures of psychologic status included a

psychiatric symptom index of depression, recent use of psychoactive
drugs, and indices of self-esteem and self-efficacy or self-mastery.
Basically there are two types of stressful life events that
have an impact on the psychological status of the individual:

major

life stress events and ordinary events, such as problematic, undesir
able social situations (Ilfeld, 1976; McLean, 1976).

Much of the

literature centered around relationships between occurrence of life
events (stress) and the onset or presence of psychiatric symptoma
tology.

Dohrenwend and Dohrenwerid (1974) and Ganderson and Rahe

(1974) presented a collection of research on the effects of stress
in Stressful Life Events:

Their Nature and Effects and Life Stress

R eproduced w ith perm ission o f the copyright owner. Further reproduction prohibited w itho ut perm ission.

24

and Illness, respectively.
Besides major life stress events, minor or ordinary life events
also have their impact on mental health.

Usually minor life stresses

have been taken for granted and considered to be less important be
cause they are more familiar and occur on a frequent basis.

However,

McLean (1976) suggested that these microstressors accumulated and
can be a potent source of depression in the relative absence of
positive experience.

In reference to an actual state of depression,

Paykel (1973) pointed out that, "most of the events reported by such
patients are in the range of everyday experience rather than cata
strophic" (p. 231).

Weissman and Klerman (1973) analyzed the con

tent of 774 interviews with depressed patients and reported that the
majority of the patients were concerned with management of routine
problems.

Thus, minor life events have their impact on the psycho

logical status.

Self-Esteem and Self-Mastery

Not a single investigation has focused specifically on the self
esteem and self-mastery of foreign students though inferences could
be made from the literature on student difficulties and adjustment
problems about these aspects.

Investigations in these areas are

greatly needed.
Jahoda (1959), in her survey of approaches to the concept of
mental health, mentioned the attitude of the individual toward his
or her own self and also autonomy. Concepts of self-esteem and selfmastery are related to the above.

They are psychological resources
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or personality characteristics that people draw upon to withstand
threats posed by events and objects in their environment (I. P.
Pearlin & Schooler, 1978).
Self-esteem is the self-worth and self-confidence one has about
oneself.

Rosenberg (1965) said:

When we speak of high self-esteem, we . .
simply mean
that the individual respects himself, considers himself
worthy; he does not consider himself better than others,
but he does not consider himself worse; he does not feel
that he is the ultimate in perfection but, on the con
trary, recognizes his limitations and expects to grow and
improve.
Low self-esteem implies self-dissatisfaction, self
contempt. The individual lacks respect for the self as
he observes. The self-picture is disagreeable, and he
wishes it were otherwise. (p. 31)
According to Rosenberg (1965), depression often accompanies low
self-esteem.

Therefore, people with low self-esteem shoulci appear

more depressed to outside observers.

Rosenberg (1965) reported a

significant inverse relation between the individual's self-esteem
and other's perception of being depressed.
Ilfeld (1978)
to self-esteem;

found a number of demographic variables related

Women had lower self-esteem than men; married

respondents had higher self-esteem than separated respondents.
Blacks had higher self-esteem than Whites, and high income groups
had higher self-esteem than low income groups.
Lewis, Bently, and Sawyer (1980) found a positive relationship
between selected personality traits and self-esteem among nursing
students.

Those engaging in behavior which benefits others, seeking

and sustaining friendships, and persisting in tasks undertaken had a
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high self-esteem.
In a cross-cultural comparison between Japanese and American
students, the former had lower self-esteem than their American
counterparts. The case was more evident in males than females
(Lerner, Iwawaki, Chihara, & Sorrell, 1980).

The authors explained

the findings in terms of reward and punishment from the sociallearning viewpoint in the two cultures.
With reference to foreign students, Du Bois (1956) mentioned
three sets of factors which affected their self-esteem.
are:

The factors

(1) perception of their national status; (2) ability to estab

lish supportive relationships with others (Americans, fellow nation
als, or fellow foreign students); and (3) opportunities to study
what they want, where they want, and with whom they want; and their
own linguistic, intellectual, and temperamental capabilities.

The

last set of educational factors was considered the most important
among the three sets mentioned.

Du Bois (1956) added lack of self

esteem in foreign students is reflected in withdrawal and depression.
Self-mastery, another aspect of positive mental health, is an
individual's sense of autonomy.

Foote and Cottrel (cited in Jahoda,

1959) defined autonomy as follows:
the clarity of the individual's conception of self (iden
tity) ; the extent to which he maintains a stable set of
internal standards for his actions; his confidence in and
reliance upon himself; the degree of self-respect he main
tains; and the capacity for recognizing real threats to
self and mobilizing realistic defences when so threatened.
(p. 46)
Thus, self-mastery is the degree of mastery one feels over one's
life situations (Ilfeld,

1978).

It concerns the extent to which one
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regards one's life chances under one's own control rather than deter
mined by fate (I. P. Pearlin & Schooler, 1978).
Ilfeld (1978) found a significant difference between men and
women, with women feeling not in control over life events.

I. P.

Pearlin and Johnson (19 77) found feelings of self-mastery decreased
with increasing age.

Marital status was highly related to self-

mastery with married having the highest level; singles, divorced, and
widowed having intermediate levels; and separated respondents having
the lowest level.

Depression

The definition of depression is still unclear in the psychiatric
literature.

The word is loosely used for a wide range of conditions,

such as, "normal everyday mood variations or mild but pathological
disorders or severe psychotic depression" (Tseng & McDermott, 1981,
p. 109).
In the third edition of the Diagnostic and Statistical Manual
of Mental Disorders (DSM-111), depression is defined as follows:
The essential feature is either a dysphoric mood or loss
of interest or pleasure in all or almost all usual activ
ities and pastimes. This disturbance is prominent, rela
tively persistent, and associated with other symptoms or
depressive syndrome. These symptoms include appetite
disturbance, change in weight, sleep disturbance, psycho
motor agitation or retardation, decreased energy, feeling
of worthlessness or guilt, difficulty concentrating or
thinking, and thoughts of death or suicidal attempts.
(Spitzer, 1980, p. 210)
Generally, depression tended to be defined as a mental health
problem which covers a spectrum of meaning:

mood or feeling, a
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syndrome, a character style, and a group of illnesses (Haussmann,
1981).

Thus, depression is present in normal and abnormal behavior.

According to I. P. Pearlin and Johnson (1977), the state of depres
sion is experienced by everyone in everyday life situations and, as
such, has been described by Silverman (1968) as the common cold of
psychiatric practice.

In the United States, depression is a major

psychiatric illness and has been called the disease of the 1970s
(Secunda, Katz, Friedman, & Schyler, 1973).

In other parts of the

world depression is also highly prevalent (Tseng & McDermott, 1981).
In the student population, depression is the most common pre
senting problem at the college mental health center (Kinzie, Ryals,
Cottington, & McDermott, 1973).

The authors estimated that between

7% and 16% of the students were seriously emotionally disturbed and
perhaps 20% are not able to make full use of their potential.

Stu

dents of Asian ancestry were also mentioned as having very high
prevalence of depression.
Prevalence (the presence of symptoms at any given time), per
sistence (duration of symptoms), and intensity (the severity of
symptoms) are the commonly used concepts to determine psycho
pathology.

The usage of the concept intensity has been questioned

on two grounds:

first, people may tend to exaggerate or minimize

experience and, second, people may lack a wide range of affective
experience to rightly describe their feelings.

Craig and Natta

(1976) found that persistence of symptoms rather than intensity is
more crucial in determining whether or not feelings of depression
exist temporarily in an individual person.
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Craig and Natta (1979), using CES-D Scale and Gardner Scale,
investigated the presence and the persistence of symptoms of depres
sion in two inpatient groups and a random community.

They found

persistence of depression in both groups, but for the inpatients
there was a higher presence or prevalence of depressive symptoms.
Associations were also found between prevalence of depression and
sex, age, and marital status, as well as between persistence and
level of education.

Expression, Manifestation, and Assessment of
Depression in Non-Western Cultures

Although depression exists in many cultures, it does not assume
a universal form, as socio-cultural factors determine its expression
and manifestation. Therefore, when looking at depression in nonWestern cultures another frame of reference is needed.

Fabrega

(1974) commented that controversy and problems surrounding "depres
sion" stemmed from too strongly relying on a Western socio-cultural
frame of reference and added that much of the research directed to
cultural aspects of depression were misdirected and contaminated by
Western culture biases.
In some cultures, depression is defined, conceptualized, and
experienced in a different way.

The Chinese (Tseng & Hsu, 1969-1970)

and the Malays (Resner & Hartog, 1970), for example, do not have a
word for depression as a disease symptom or syndrome.

Referring to

the Malays, Resner and Hartog (1970) said:
No Malay equivalent exists for the English depressed or
depression, although there are words for most other
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related terms, such as sadness, low spirits and grief.
Oddly enough, depression or a similar feeling is almost
never mentioned by a patient as a chief complaint, even
when it is present. (p. 39)
Tanaka-Matsumi and Marsella's (1976) study indicated that de
pression is experienced differently by the Americans and Japanese.
Students from the two countries were each asked to free associate a
word with "depression" and "yuutsu" (the nearest Japanese word
equivalent to depression) , respectively.

The Japanese students

associated "yuutsu" with external referents (rain, cloud, dark,
gray) and somatic functioning, such as headache and fatigue, while
the American students gave internal referents of sadness, tiredness,
and despair.
The differences in the experience were attributed to variations
in the self-structure which mediates the subjective experience of
depression.

According to the authors, the Japanese have "un

individuated" self-structures, while the American self-structure is
"individuated."
Besides the experience of depression its manifestation also
differs from what is found in Western countries.

Depressed mood,

guilt, and feeling of self-deprecation are rare and symptoms related
to somatic aspects are prominent in non-Western cultures (Marsella,
1980).

Some of the findings in these cultures will be examined.

Prince (1968) examined the literature on depression in Africa
and wrote, "most observers . . . report that African depression
differs from European . . .

in that there is a rarity of self

recriminations and guilt, that depressions are less intense and
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rarely result in suicide" (p. 190).

German (1972), too, reported

about the lack or absence of suicidal ruminations and guilt feelings
among the same race.
In Afghanistan, Waziri (1973) found that most common symptoms
among depressed patients were sadness, sleep disturbances, and loss
of appetite.

Only 20% of the patients thought about committing

suicide but banished these thoughts because the act is a cardinal
offense in their religions.

Instead of thinking about suicide, 54%

"wished they were dead" or they had prayed to God "to take their
life away."
In the case of the Arabs, gastrointestinal difficulties, loss
of appetite, and weight loss were the major complaints (Racy, 1970).
In Iraq, although the depth of depression can reach the same severe
degree as in the West, the majority of the patients were free from
self-reproach and feelings of unworthiness.

Suicidal ideation and

attempts were also rare (Al-Issa & Al-Issa, 1969-1970; Bazzoui,
1970).
In India, guilt feelings were rare while somatizations were
paramount (Singer, 1975).

In southern India (Teja, Narang, &

Aggarual, 1971) somatic anxiety and insomnia were common.

Somatic

complaints were considered the main difference between Western and
Indian depressives (Teja et al., 1971).
In other Asian countries, somatic complaints were also evident.
According to Tseng and Hsu (1969-1970), the Chinese psychiatric pa
tients in Taipeh manifested a higher proportion of neurasthenia, hypochondriachal, and psychosomatic symptoms than American patients in
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Boston.

In Indonesia, Pfeiffer (cited in Marsella, 1980) talked

about somatic depression and lack of guilt and feelings of worth
lessness.

In Thailand, complaints such as headaches, dizziness, and

labile blood pressure were common; and in western Australian tribes,
guilt and self-recriminations were also reported absent (Singer,
1975).
In a discussion on manifestation of depression in non-Western
cultures, Marsella (1980) concluded:
Psychological representation of depression occurring in
the Western world is often absent in non-Western societies.
However, somatic aspects do appear quite frequently re
gardless of culture. Oftentimes, it is only when individ
uals in non-Western societies become more Westernised that
we find similarities in the patterns of depression found
in the Western world. This psychological representation
involves reports of depressed mood, guilt and feeling of
self-deprecation. (pp. 260-261)
Thus the manifestation of depression is also seen as a function
of Westernization.
Various self-rating scales have been used to assess depression
across cultures.

Widely used scales are:

the Inpatient Multi

dimensional Psychiatric Scale (IMPS), Depression Adjective Checklist,
Hamilton Rating Scales, Minnesota Multiphasic Personality Inventory
(MMPI), and Zung Self-Rating Scale.
Among the scales, the Zung Self-Rating Scale is a popular in
strument based on the fact that it has been translated into 16 dif
ferent languages (Jegede, 1976).
Kinzie et al. (1973) administered Zung Self-Rating Scale to
three ethnic groups (Chinese, Japanese, and Caucasian) at the Uni
versity of Hawaii to measure the prevalence of depression.
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Ethnicity and sex were highly related to the depressive scores.

The

Chinese and the Japanese (Asian) females scored the highest preva
lence of moderate to severe depression compared to Asian males who
scored highest on the mild to moderate symptoms, indicating that the
females were more severely depressed than the males. Caucasian
females scored least for all levels of symptoms.

No significant

difference was found between the males.
The high scores by the Asian students were explained in terms
of "turning toward self-concept."

These students were hypothesized

to highly somatize their difficulties without verbalizing their sub
jective experience to anyone.

The Caucasians, in contrast, readily

used the mental health counseling centers and freely discussed their
subjective state (Kinzie et al., 1973).
In another study using the Zung Self-Rating Scale (Marsella,
Walker, & Johnson, 1973) the level of depression was found to be the
same for the Japanese, Chinese, and Caucasian students.

The magni

tude of depression found was i.ot serious based on Zung's norm.
The Zung Self-Rating Scale is a valuable instrument for crosscultural studies, but due to its small number of symptoms, it is
probably most effective as a screening instrument rather than a re
fined research tool (Marsella, 1980).
Another scale which covers a wider range of symptoms and com
plaints of depression is the Comprehensive Feeling and Behavior
Checklist (Marsella & Sanborn, 1973).

In their study Marsella and

Sanborn found that the existential symptoms dominated the patterns
of the Japanese and Caucasian students.

Somatic and interpersonal
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symptoms were evident in the case of the Chinese and the Japanese,
respectively.

In addition, both oriental groups manifested a cogni

tive symptom pattern.

Results of this study indicate that depres

sion scales which emphasized measurement of mood description (as in
the case of many of the existing depression scales) may be in
appropriate for cultures that do not label inner mood states
(Marsella, 1980).

Conclusion

Many studies have been done on foreign student problems and
difficulties.

In spite of the conflicting results, generally these

studies seemed to point out that they faced many minor life strain
events during much of their stay in the United States.

These micro

stressors or everyday problems when accumulated can also have an
effect on the mental health of students.

In relation to this,

Alexander et al. (1976) mentioned that foreign students generally
feel vulnerable and at risk during much of their stay here.
Studies focusing specifically on the mental health, aspects of
the students where the negative (depression) and positive aspects
(self-esteem and self-mastery) are taken into account, have never
been attempted before.

There is a need then to explore these aspects

to get a total picture of the students' situation here.
In the case of depression caution is necessary when looking at
this phenomenon in non-Western cultures as expression and its mani
festation differ due to socio-cultural factors.

In many non-Western

cultures somatization seemed to be paramount; guilt, self-reproach.
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and suicidal ideation are rare.

Thus, the format of many existing

depression scales which emphasized mood states may not be appropriate
in assessing the manifestation of symptoms of depression in other
ethnic groups.

There is a need to include a wider range of symptoms

in order to avoid Western ethnocentric biases inasmuch as depression
does not assume a universal form.
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CHAPTER III

METHOD

The purpose of this chapter is to explain the method and proce
dures used in this investigation.

Topics included are as follows:

(a) the instruments used, (b) the sampling procedures and data col
lection, and (c) the scoring and analysis of data.

Instruments

In the present study the assessment of mental health includes
the negative and the positive aspects of the individual's psycho
logical status.

Prior to the inception of the investigation several

instruments were evaluated.

Two instruments measuring depression

and two measures of psychological coping resources of self-esteem
and self-mastery were chosen.

The following discussion describes

the significant aspects and information of each instrument.

Zung Self-Rating Depression Scale (SDS)
The Zung Self-Rating Depression Scale (SDS) was introduced in
1965 to measure symptoms of depression quantitatively.

The SDS is

comprised of a list of 20 items which samples three areas associated
with depression:

pervasive affect (two items), physiological equiv

alents (eight items), and psychological equivalents (10 items)
(Zung, 1965).

According to the author (Zung, 1981):

The SDS is intended to rate depression as a disorder.
However, the SDS is not intended to differentiate the
36
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different types of depression. It serves rather to quan
titatively measure the intensity of depression regardless
of the diagnostic label used.
Certain safeguards are incorporated in the construc
tion of this scale. The patient is unable to discern a
trend in his answers because half of the statements are
worded symptomatically negative. For example, Item //I:
I feel down-hearted, blue and sad, is a positive item.
Item #2: Morning is when I feel the best, is a negative
statement reflecting the opposite of the way most de
pressed patients feel, which is worst in the morning.
. . . Additionally, an even rather than an odd number of
columns is used to offset any possibility of a patient's
checking middle columns in order to look average.
(unnumbered page, inside back cover)
Regarding the validity and reliability of the SDS, Jegede (1976)
said :
There is some evidence regarding the validity of SDS.
First, the items were selected from literature on depres
sion, and was based on an operational definition "to
satisfy diagnosticians of any theoretical orientation."
Content validity is thus assured. Several studies have
shown repeatedly that SDS can significantly discriminate
between different diagnostic entities. Other studies
have demonstrated correlations between SDS and such estab
lished depression rating scales as Beck's and the depres
sion scale of MMPI.
As for reliability, Zung obtained a split-half reli
ability coefficient of .73 (with 2 < .01). (pp. 27-28)
The SDS has a 4-point scale of "none or a little of the time,"
"some of the time," "good part of the time," and "most or all of the
time."

The raw score obtained (maximum of 80) is converted to an

index based on 100 to indicate the intensity of depression experi
enced by the respondent.

The conversion formula given in the manual

is :
Raw Score Total
Index = ----------------- X 100
Maximum Score of 80
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The interpretation of SDS Index is oased on Table 1.

Table 1
Interpretation of SDS Index

SDS INDEX

EQUIVALENT CLINICAL GLOBAL IMPRESSION

Below 50

Within normal range, no psychopathology

50-59

Presence of minimal to mild depression

60-69

Presence of moderate to marked depression

70 & over

Presence of severe to most extreme depression

Source:

Zung, 1981, inside back cover.

The interpretations shoxm in Table 1 were based upon data which
compared depressed versus nondepressed patients, and depressed
versus normal subjects in the 20 to 64 age range in several studies.
High scores are not in themselves diagnostic, but indicate the
presence of symptoms which may be of clinical significance (Zung,
1981).
The SDS has been used widely with normal and abnormal popula
tions and is popular in many cross-cultural studies.

From the

cross-cultural point of view, because of its limited number of items,
SDS is more useful as a screening tool rather than giving a compre
hensive picture of the symptoms of depression (Marsella, 1980).

In

the present study the SDS was used as a screening tool to determine
the level of the depression among the students.
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Self-Scoring Checklist (SSC)

The 53-item Self-Scoring Checklist (SSC) (Marsella, Kinzie, &
Gordon, 1971) is the early version of the comprehensive Behavior and
Feeling Checklist (BFC) (Marsella & Sanborn, 1973) . It contains a
list of symptoms of depression which can be broadly categorized into
five broad domains of functioning:

existential, cognitive, inter

personal, somatic, and affective domains.

With reference to the

divisions, efforts were made to obtain judgments of eight psychia
trists regarding the category within which each of the symptoms or
complaints might fall and, with the exception of a few items, the
division seemed to be valid.

The items in the checklist have also

been demonstrated to be correlated with depression in several empiri
cal studies by Beck, 1961; Hamilton, 1960; Lubin, 1965; and Schwab,
1965 (Marsella et al., 1971).
The SSC was developed to meet the need for a scale with all
possible symptoms of depression that may be useful for studies of
depression in non-Western cultures.

The present existing depression

scales were considered highly ethnocentric as they were originally
developed to measure depression in Western cultures.

The assumption

behind the development of SSC is that the manifestation of depres
sion is not universal in nature due to the influence of socio
cultural factors as discussed earlier in Chapter II.

This scale was

first used to examine the manifestation of depression in students of
various ethnic groups at the University of Hawaii (Marsella et al.,
1971) .
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The SSC is a new instrument which provides a good basis for re
search in the manifestation of depressive symptoms in non-Western
cultures.

Except for the face validity, no other information exists

on the reliability and validity of the scale.

However, its utility

lies in the fact that it contains a wide variety of symptoms of de
pression including a focus on the somatic aspects and interpersonal
process which are considered important in cultures that do not ex
press inner moods (Marsella, 1980).
In the present study the subjects were asked to check the SSC
items on a 4-point scale of (a) rarely or none of the time (less
than a day), (b) a little or some of the time (1-2 days), (c) occa
sionally or a moderate amount of the time (3-4 days), and (d) most
or all of the time (5-7 days), per week.
Self-Esteem Scale (SES)

The Self-Esteem Scale (SES) was introduced by Rosenberg in 1965
to measure the self-acceptance aspect of self-esteem.

The scale is

comprised of 10 positively and negatively worded items presented
alternately to reduce the danger of response set.
Originally the scale was developed for use with high school
students, but later Rosenberg (1965) validated the scale using 50
young normal adults at the Clinical Center of the National Institute
of Mental Health.

Since then the scale has been used with a variety

of adult samples (Robinson & Shaver, 1973).
A reliability coefficient of .92 was obtained for the original
samples of 5,024 students for SES.

A test-retest reliability of .85
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was also obtained for a group of college students retested after
2 weeks (Robinson & Shaver, 1973).
The SES also correlated highly with other measures of self
esteem including difference between Self and Ideal Self (.67); dif
ference between Self and Social Self (.83), Interview of Self-Esteem
(.56) (Silber & Tippet, 1965); CPI Self-Acceptance Scale (.27)
(Robinson & Shaver, 1973).
In the present study, on the SES items, subjects were asked to
strongly agree, agree, disagree, or strongly disagree with the items
presented.

Self-Mastery Scale (SMS)

The Self-Mastery Scale (SMS) consists of seven items developed
by Ilfeld (1978) in a study of psychological status for the National
Institute of Mental Health.

The scale was used in conjunction with

Rosenberg's Self-Esteem Scale and a scale on psychoactive drug use.
The development of the SMS was based upon open-ended interviews
in which people were asked not only to identify the problems they
faced but also to describe how they attempted to deal with them.
Based on the theme of the interviews, items were developed to form
the Self-Mastery Scale (I. P. Pearlin & Schooler, 1978).
As in the case of the Self-Esteem Scale (Rosenberg, 1965), the
subjects in this study were asked to rate the items on a 4-point
scale of strongly agree, agree, disagree, or strongly disagree.
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Sampling Procedures and Data Collection

Since a comprehensive list of Malaysian students in the United
States was not available, a student directory was compiled for the
purpose of this investigation.

In early spring of 1983 a letter was

sent to 43 presidents or secretaries of the Malaysian Students Orga
nization at various institutions of higher learning listed with the
Malaysian Students Department, requesting that the organizations
send a directory of Malaysian students at the respective institu
tions.

The addresses of these organizations were provided by the

student departments in Washington D.C. and Chicago.
Thirty-one student officials complied with the request; five
stated that their organization was in the process of compiling a
student directory and the rest either did not reply or sent only
names without addresses.

Letters were also sent to several individ

uals with a similar request.
The 1,322 names obtained were then arranged in alphabetical
order.

Based on name recognition, the students were randomly

classified into separate groups of males and females.

From these

two groups 800 names were selected at random comprising 50% of each
group to make up the final respondents.
Sixteen students (eight males and eight females) at Western
Michigan University formed the pretest group.

The group, in a

follow-up interview, found that they had no difficulty in answering
the questionnaires.

The final questionnaires were then prepared and

mailed out to all respondents with a self-addressed envelope, a
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■stamp, and a cover letter telling the purpose of the study, insuring
confidentiality, and also reminding them to return the completed
questionnaires within 2 weeks.

A thank-you postcard was sent to the

respondents 1 week later and at the same time reminding them again
to return the questionnaires if they had not done so.
Four hundred and seventy-six questionnaires (59.5% of the
original sample) were returned within the specified period.

Ques

tionnaires which arrived late were not included in the analysis.
Thirty questionnaires were returned to the sender because of
incomplete/incorrect address or the students had moved without any
forwarding address.

The final sample comprised of 446 subjects

(45.5% of the original sample).

A detailed breakdown of the sample

is presented in Table 2.

Table 2
Distribution of Subjects by Background Variables

Characteristics

%

Age
< 20 years

25.8

21-25 years

31.2

26-30 years

21.7

31-35 years

16.1

36-40 years

4.0

> 41 years
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Table 2— Continued

Characteristics
Level of study
Undergraduate students

62.4

Master's students

31.4

Doctoral students

6.2

Major field of study
Business administration

40.8

Basic and applied sciences (physics, chemistry,
biology, agricultural science, engineering,
medicine, mathematics, computer science, statistics)

33.4

Arts and other sciences (fine arts, social sciences,
humanities and education)

22.6

Marital status
Married

42.8

Single

51.2

Number of children
1-2

17.0

3-4

5.4

5

.4

Sex
Male

60.7

Female

39.2

Presence/absence of spouse
Spouse present

32.7

Spouse absent

9.8
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Table 2— Continued

Characteristics

%

Status of spouse
Spouse as student

15.6

Spouse not as student

17.0

Note. Total number of subjects = 446.

Scoring and Analysis of Data

The method of scoring and analysis of the variables in the in
vestigation are presented below.

Depression, Self-Esteem, and Self-Mastery Measures

The depression, self-esteem, and self-mastery measures were
based on the total scores on the 53-item Self-Scoring Checklist
(SSC), Self-Esteem Scale (SES), and Self-Mastery Scale (SMS),
respectively.

Levels of Depression Measures

The levels of depression were obtained by counting the total
raw scores on the Zung Self-Rating Depression Scale (SDS). These
scores were then converted to SDS Index using the formula given.
Raw Score Total
Index = --------------Maximum Score 80

X

100
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The resultant SDS index was then categorized into four sub
categories within normal range (below 50), presence of minimal to
mild depression (50-59), presence of moderate to marked depression
(60-69), and presence of severe to most extreme depression (70 and
over), according to equivalent clinical global impressions as ex
plained in Table 1.

Levels of Self-Esteem and Self-Mastery Measures

The self-esteem and self-mastery scores were each divided into
two categories of low and high levels.

High level scores were based

on the scores of items on the respective scales checked as either
"strongly agree" or "agree" and low level categories were based on
items checked on "disagree" and "strongly disagree."

Domains of Depression Measures

The above scores were derived from the mean scores of the items
in the 53-item Self-Scoring Checklist (SSC) . The items were identi
fied into five domains of functioning as suggested by the senior
author (Marsella, 1983), and the groupings for the respective domains
are as follows: somatic domain includes Items 1, 13, 15, 19, 24, 26,
30, 32, 36,

41, 43, 44, 47, 52, and 53; affective domain consists of

Items 3, 5, 6, 7, 11, 17, 21, 37, and 39; cognitive domain— 8, 10,
14, 23, 29,

35, 45, 46, and 50; interpersonal domain— 2, 4, 20, 27,

33, 34, 38,

and 49; and existential domain has Items 12, 16, 22, 25,

28, 31, 40,

and 42 as its components.
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Analysis of Data

In order to answer the research questions in Chapter I, the
data were analyzed by one-way analysis of variance (ANOVA) (where
more than two groups were present), _t test (where exactly two
groups were present), Protected LSD comparison, Pearson ProductMoment Correlation, and frequency distribution.
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CHAPTER IV

RESULTS

The purpose of this study was to examine the effect of everyday
life strains on the psychological status and mental health of Malay
students at U.S. colleges and universities.

Specifically this study

looked at the relationships between the symptoms of psychiatric dis
orders of depression, psychological coping resources of self-esteem
and self-mastery, and the background variables.

Also, this study

attempted to determine the levels of depression, self-esteem, and
self-mastery among the students; the manifestation of "domains" of
depressive symptoms; and the intercorrelations among the scores of
depression, self-esteem, and self-mastery.
For every section on the relationships between the symptoms of
depression, self-esteem, self-mastery, and the background variables,
the first table will be the summary of the findings with F and _t;
2 for more than two groups and ^ with exactly two groups.

After the

summary, sample sizes, means, and standard deviations for every
variable examined will be displayed.

Group to group pairings also

will be presented where the overall ^ was significant in the case of
more than two groups.

Symptoms of Depression and Background Variables

In this section the results with regard to the relationships
between symptoms of depression and the background variables will be
48
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reported.

The first major research question

Research Question 1 : Is there

was:

a relationship between Malay

students' degree of depression and age, level of study, major field,
length of stay, number of children, sex, marital status, presence or
absence of spouse, and status of spouse as student or nonstudent?
The hypothesis being tested in its null form is as follows:
Null Hypothesis 1 : There is no significant difference in mean
scores of

symptoms of depression as measured

by the Self-Scoring

Checklist

(SSC) with respect to (a) age, (b)

levelof study, (c)

major field, (d) length of stay, (e) number of children, (f) sex,
(g) marital status, (h) presence or absence of spouse, and (i)
status of spouse as student or nonstudent.
The symptoms of depression were based on the total scores on
the Self-Scoring Checklist (SSC).

In terms of directionality, high

mean scores on the SSC indicate more symptoms of depression experi
enced by the students.
The differences in SSC mean scores among the groups were tested
by one-way ANOVA for more than two groups and with ^ test with
exactly two groups.

In case of the former, Fisher's Protected Least

Significant Difference (LSD) pairwise comparisons were employed when
the overall probability was significant at the predetermined level
of < .05.

Overview of the Results

The mean SSC scores were found to be significantly different
for the groups within each of the following factors:

age, level of
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study, major field, sex, marital status, and presence or absence of
spouse at the .05 level of significance.

Thus, for these background

variables the corresponding null hypotheses were rejected.
The significance differences for length of stay, number of
children, and status of spouse as student or nonstudent were found
to be higher or equal to .05 and, therefore, the corresponding null
hypotheses were retained.

The summary of the ANOVA and ^ test re

sults are reported in Table 3.

SSC and age. A one-way analysis of variance was employed at
2 < .05.

The 2 value for the age group mean scores on SSC was found

to be significant at .01, and the null hypothesis was rejected.

Stu

dents < 20 years scored the highest mean scores on the symptoms of
depression checklist (SSC), while students > 41 scored the lowest.
Protected LSD pairwise comparisons of the group mean scores revealed
that students < 20 years differed significantly from the 26-30, 31-35,
36-40, and > 41 age groups.

Students in the 21-25 age group scored

a significantly higher mean than students in the 26-30, 31-35, 36-40,
and > 41 age groups.

Other comparisons were not significant at the

2 = .05 level.

Since the probability in age for Table 3 is less than .05, a
summary is presented.

Sample sizes, means, standard deviations, and

results of Protected LSD comparisons are reported in Table 4.

SSC and level of study. One-way ANOVA showed that there were
significant differences in mean SSC scores between level of studies
at .05 and, therefore, the null hypothesis was rejected.

Post hoc
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Protected LSD pairwise comparisons suggested the following:

(a)

Undergraduate level students scored highest on the symptoms of de
pression SSC mean scores and differed (£ = .05) significantly from
the master's and doctoral level students, and (b) no significant
differences were found between other comparisons.

The group figures

are shown in Table 5.

Table 3
Univariate 2 and ^ Test for Self-Scoring Checklist
(SSC) Scores: Students by Background Variables

A.

Univariate 2 ratio and F probability
Variable

F ratio

2 prob.

8.54

.01*

13.30

.01*

6.12

.01*

Age
Level of study
Major field
Length of stay

.63

.64

Number of children

.73

.69

B.

_t test

t value

Degrees of
freedom

2-tailed
prob.

Sex

-5.08

444

.01*

Marital status

-3.08

444

.01*

Spouse present/absent

-2.36

188

.01*

Spouse student/nonstudent

-1.29

171

.05

Variable

*£ < .05.
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Table 4

Differences in Self-Scoring Checklist (SSC)
Scores by Age Group

A.

Sample sizes, means, and SDs

Age group

N

X

< 20 years

115

95.60

21.00

21-25 years

139

93.25

23.25

26-30 years

97

83.49

19.13

31-35 years

72

81.56

19.50

36-40 years

18

78.40

14.07

> 41 years

4

66.30

7.76

B.

Protected LSD pairwise comparisons for age group
Group-group

t value

Mean diff.

Prob.

< 20 vs. 21-25

.89

2.34

< 20 vs. 26-30

4.23

12.06

.01*

< 20 vs. 31-35

4.48

14.03

.01*

< 20 vs. 36-40

3.26

17.20

.01*

< 20 vs. > 41

2.76

29.23

.01*

21-25 vs. 26-30

3.54

9.76

.01*

21-25 vs. 31-35

3.86

11.69

.01*

21-25 vs. 36-40

2.85

14.86

.05

21-25 vs. > 41

2.55

26.89

.01*

26-30 vs. 31-35

.59

1.29

.55

26-30 vs. 36-40

.95

5.09

.34

.37
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Table 4— Continued

Group-group

t value

Mean diff.

Prob.

26-30 vs. > 41

1.61

17.13

.02*

.58

3.17

.56

31-35 VC. > 41

1.42

15.20

.15

36-40 vs. > 4 1

1.04

12.03

.29

31-35 vs. 36-40

*£ < .05.

Table 5
Differences in Self-Scoring Checklist (SSC)
Scores by Level of Study
A.

Sample sizes, means , and SDs

Level of study

N

X

Undergraduate students

275

92.90

22.57

Master's students

141

83.38

19.57

Doctoral students

28

78.25

14.74

B.

Protected LSD pairwise comparisons for level of study
Group-group

Jt value

Mean diff.

Prob.

Undergraduate
students

master's
' students

-4.34

9.52

.01*

Undergraduate
students

doctoral
' students

3.49

14.67

.02*

Master's
students

doctoral
' students

1.77

5.15

.24

*£ < .05.
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SSC and major field. One-way ANOVA results revealed signifi
cant differences in mean SSC scores between the fields of studies at
alpha = .05.

Therefore, the null hypothesis was rejected.

Further

comparisons at the .05 level of significance indicated that students
majoring in basic and applied sciences checked the highest mean
scores on SSC and differed significantly from those in the arts and
other sciences.

Students majoring in business administration also

scored significantly higher mean SSC scores than the latter.
comparisons were not significant at alpha = .05.

Other

Results of the

findings are reported in Table 6.

SSC and length of stay. The fourth dependent variable is
length of stay.

Table 7 contains the sample sizes, means, and

standard deviations.
An inspection of the results indicates that this analysis of
variance produced an 2 value of .63 and probability of .64.

The

predetermined probability level of .05 was exceeded; therefore, the
results did not show any apparent significant differences among the
five groups and the corresponding null hypothesis was retained.
However, students who have been here less than 6 months scored the
lowest mean on the Self-Scoring Checklist (SSC). Protected LSD com
parisons were not shown since the overall probability was not sig
nificant at .05.

SSC and number of children. It was found that the results of
the analysis of variance for this variable were not significant at
the established level of .05 and, therefore, the null hypothesis was
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Table 6
Differences in Self-Scoring Checklist (SSC)
Scores by Field of Study

A.

Sample sizes, means, and SDs

Major field

N

X

Business administration

182

89.15

23.24

Basic and applied sciences

149

92.67

21.68

Arts and other sciences

101

83.04

17.02

B.

Protected LSD pairwise comparisons for field of study
Group-group

Business administration
vs.
basic and applied sciences
Business administration
arts and other sciences

vs.

Basic and applied sciences vs.
arts and other sciences

t value

Mean diff.

-1.49

-3.52

.13

2.30

6.11

.01*

3.49

9.63

.01*

Prob.

*£ < .05.

retained.

However, students who have five or more children have the

highest mean scores on the SSC.

The results are reported in Table 8.

SSC and sex. Results on £-test scores for sex groups show that
female group means on the SSC were significantly higher than that of
the male group, indicating that the female students checked more symp
toms of depression than the males.

The significant level obtained
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Table 7
Differences in Self-Scoring Checklist (SSC)
Scores by Length of Stay

N

X

< 6 months

31

85.98

16.53

7-12 months

165

90.61

21.28

12-18 months

39

86.51

22.12

19-24 months

66

89.40

24.45

> 25 months

140

87.71

21.47

Length of stay

Table 8
Differences in Self-Scoring Checklist (SSC)
Scores by Number of Children

N

X

SD

1-2 children

76

82.87

18.33

3-4 children

24

79.57

13.67

> 5 children

2

85.30

12.29

No. of children

exceeds the .05 established value; therefore, the null hypothesis
was retained.

The results are reported in Table 9.

SSC and marital status. It was found that the mean SSC score
for the single group was significantly higher than for the married
group at the significant level of .05.

Therefore, the null hypothe

sis was rejected (see Table 10).
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Table 9
Differences in Self-Scoring Checklist (SSC)
Scores by Sex

Variable

N

X

SP.

Male

271

84.88

19.56

Female

175

95.27

23.30

t value

Pi

2-tailed
prob.

-5.08

444

.01*

*£ < .05.

Table 10
Differences in Self-Scoring Checklist (SSC)
Scores by Marital Status

Variable

N

X

SD

Married

179

85.33

21.14

Single

225

91.67

21.69

t value

df

2-tailed
prob.

-3.08

444

.01*

*2 < .05.

SSC and presence/absence of spouse. Students whose spouses
were absent scored significantly higher on mean SSC scores than stu
dents whose spouses were present at .05 significance level.
null hypothesis for this variable was rejected.

The

The results are

shown in Table 11.

SSC and status of spouse. Results in Table 12 indicate that
the mean scores for students whose spouses were students versus
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nonsi:udents is at the .05 level of significance.

Therefore, the

corresponding null hypothesis was rejected.

Table 11
Differences in Self-Scoring Checklist (SSC)
Scores by Presence/Absence of Spouse

Variable

Spouse
present

N

X

SD

146

83.40

19.91
-2.36

Spouse
absent

44

91.92

2-tailed
prob.

t value

188

.02*

24.27

*2_ < .05.

Table 12
Differences in Self-Scoring Checklist (SSC)
Scores by Status of Spouse

Variable

N

X

SD

Spouse was
student

70

87.52

22.45
-1.92

Spouse was
nonstudent

76

81.51

2-tailed
prob.

t value

171

.05

18.48

*£ < .05.

Results with respect to symptoms of depression have just been
presented.

Presentation of self-esteem findings will follow.
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Self-Esteem and Background Variables

The results of the study with regard to the degree of self
esteem will be reported in this section.

The second major research

question was:
Research Question 2 : Is there a relationship between Malay
students' degree of self-esteem and age, level of study, major field,
length of stay, number of children, sex, marital status, presence or
absence of spouse, and status of spouse as student or nonstudent?
The hypothesis being tested in its null form is as follows:
Null Hypothesis 2: There is no significant difference in mean
scores of degree of self-esteem as measured by the Self-Esteem Scale
(SES) with respect to (a) age, (b) level of study, (c) major field,
(d) length of stay, (e) number of children, (f) sex, (g) marital
status, (h) presence or absence of spouse, and (i) status of spouse
as student or nonstudent.
The degree of self-esteem was based on the Self-Esteem Scale
(SES).

In terms of directionality, high SES mean scores indicate

high degrees of self-esteem.
The differences in SES mean scores among the groups were also
tested by one-way ANOVA, _t test, and Protected LSD pairwise compari
sons .

Overview of the Results

The mean SES scores were found to be significantly different
for the groups within each of the following factors:

age, level of
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study, major field, length of stay, marital status, and presence or
absence of spouse at .05 predetermined significance level.

Thus,

the corresponding null hypotheses were rejected for these variables.
The significance level for number of children, sex, and status
of spouse as student or nonstudent were found to be higher than the
established .05 level; and therefore, the corresponding null hypothe
ses were accepted.

The summary of the results are reported in

Table 13.

SES and age. A one-way analysis of variance was employed at
the .05 significance level.

The 2 value for age group mean scores

on SES was significant at £ = .01 level and the corresponding null
hypothesis was rejected.

Results of the analysis indicated that

students < 20 scored the lowest mean SES scores, and as the age in
creased the SES mean scores of various groups also increased with
the oldest group having the highest mean scores.
Protected LSD pairwise comparisons of various group mean scores
revealed that < 20 age group differed significantly from 21-25,
26-30, 31-35, 36-40, and > 41 age groups.

Those within 21-25 age

group also differed significantly from the 26-30, 31-36, 36-40, and
> 41 age groups.

The 26-30 group also differed significantly from

the 31-35 age group.
.05 level.

Other comparisons were not significant at £ =

The analysis of variance, sample sizes, means, standard

deviations, and results of Protected LSD comparisons are presented
in Table 14.
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Table 13

Univariate 2 and jt Test for Self-Esteem Scale (SES)
Scores: Students by Background Variables

Univariate F ratio and F probability

A.

F ratio

2 prob.

Age

10.24

.01*

Level of study

13.72

.01*

Major field

8.10

.01*

Length of stay

2.72

.03*

Variable

Number of children

B.

.02

.97

t test

t value

Degrees of
freedom

2-tailed
prob.

Sex

1.48

444

.14

Marital status

4.96

444

.01*

Spouse present/absent

2.37

188

.02*

-1.19

171

.24

Variable

Spouse student/nonstudent

*£ < .05.

SES and level of study. Results of ANOVA indicated that there
were significant differences in mean SES scores between level of
studies at the .05 significance level, and the null hypothesis for
this variable was rejected.
Based on post hoc Protected LSD pairwise comparisons, the under
graduate level students who scored the lowest mean differed
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Table 14
Differences in Self-Esteem Scale (SES)
Scores by Age Group

A.

Sample sizes, means, and SDs

Age group

N

X

< 20 years

115

28.78

3.97

21-25 years

139

29.19

3.83

26-30 years

97

31.19

4.04

31-35 years

72

32.50

4.26

36-40 years

18

31.80

4.99

4

34.25

3.77

> 41 years

B.

Protected LSD pairwise comparisons for age group
Group-group

t value

Mean diff.

Prob.

< 20 vs. 21-25

-2.21

-1.11

.03*

< 20 vs. 25-30

-4.39

-2.41

.01*

< 20 vs. 31-35

-6.20

-3.72

.01*

< 20 vs. 36-40

-3.07

-3.11

.01*

< 20 vs. > 4 1

-2.69

-5.47

.01*

21-25 vs. 26-30

-2.47

-1.30

.01*

21-25 vs. 31-35

-4.50

-2.61

.01*

21-25 vs. 35-40

-2.00

-2.00

.05

21-25 vs. > 4 1

-2.15

-4.36

.03*

26-30 vs. 31-35

-2.10

-1.31

.04*

26-30 vs. 36-40

— .68

- .70

.49
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Table 14— Continued

t value

Mean diff.

-1.50

-3.06

.13

.58

.61

.56

> 41

- .85

-1.75

.35

41

-1.07

-2.36

.28

Group-group
26-30 vs. >41
31-35 vs. 36-40
31-35 vs
36-40 vs.

Prob.

*£ < .05.

significantly from master's level students and doctoral level stu
dents.

The sample sizes, means, standard deviations, and results of

Protected LSD comparisons are reported in Table 15.

SES and major field. One-way ANOVA results showed significant
differences in mean SES scores between fields of study at £ = .01
and the null hypothesis was rejected.

Post hoc comparisons at the

significance level of .05 showed that students majoring in business
administration checked the highest mean scores on SES and differed
significantly from the basic and applied science students.

Students

majoring in arts and other sciences checked the highest mean scores
and differed significantly from those in basic and applied sciences.
The group data are reported in Table 16.

SES and length of stay. For this variable, the one-way ANOVA
results showed that there were significant differences in mean SES
scores.

The F-value was significant at £ = .03, and the null

hypothesis was rejected.

Protected LSD comparisons revealed that
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those who have been here from 7 to 12 months scored the lowest on
mean SES scores and differed significantly from those who have been
here from 13 to 18 months and also those students who have been here
longer than a year.

The results of this analysis are reported in

Table 17.

Table 15
Differences in Self-Esteem Scale (SES)
Scores by Level of Study

A.

Sample sizes, means, and SDs

Level of study

N

X

Undergraduate students

275

29.47

3.97

Master's students

141

31.85

4.15

Doctoral students

28

32.50

3.74

B.

Protected LSD pairwise comparisons for level of study
Group-group

t value

Mean diff.

Prob,

Undergraduate
students

master's
’ students

-5.69

-2.37

.01*

Undergraduate
students

doctoral
* students

-3.97

-3.02

.01*

Masters
students

doctoral
' students

- .78

- .53

.43

*2 < .05.
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Table 16
Differences in Self-Esteem Scale (SES)
Scores by Major Field

A.

Sample sizes, means, SDs

Major field

N

X

Business administration

182

30.59

4.42

Basic and applied sciences

149

29.37

3.81

Arts and other sciences

101

31.42

3.81

B.

Protected LSD pairwise comparisons for major field
t value

Group-group
Business administration
vs.
basic and applied sciences
Business administration
arts and other sciences

vs.

Basic and applied sciences vs.
arts and other sciences

Mean diff.

Prob.

2.71

1.22

.01*

-1.64

.82

.01*

-3.90

-3.90

.01*

*£ < .05.
SES and number of children. A one-way analysis of variance was
employed at the £ < .05 significance level.

The 2 value for number

of children was found to be nonsignificant at £ = .98.

Thus, with a

high degree of probability the differences of leported self-esteem
changes between the three number-of-children groupings were due to
chance alone, and the null hypothesis was retained.

Sample sizes,

means, and standard deviations are reported in Table 18.
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Table 17
Differences in Self-Esteem Scale (SES)
Scores by Length of Stay

A.

Sample sizes, means, and SDs

Length of stay

N

X

< 6 months

31

30.72

4.68

7-12 months

165

29.71

4.30

13-18 months

39

31.44

3.79

19-24 months

66

30.13

3.99

> 25 months

140

31.05

4.06

B.

Protected LSD comparisons
Group-group
< 6 vs.

_t value

Mean diff.

Prob.

7-12

1.12

1.01

.27

< 6 vs. 13-18

- .70

.72

.49

< 6 vs. 19-24

.61

.59

.55

< 6 vs. > 25

- .37

- .33

.72

7-12 vs. 13-18

-2.53

-1.73

.01*

7-12 vs. 19-24

.70

- .42

.48

7-12 vs. > 25

-2.80

- .42

.01*

13-18 vs. 19-24

1.70

-1.34

.09

13-18 vs. > 25

.56

.38

.57

19-24 vs. > 25

-1.54

.93

.13

*E < .0 5 .
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Table 18
Differences in Self-Esteem Scale (SES)
Scores by Number of Children

Number of children

N

X

1-2 children

76

32.30

3.92

3-4 children

24

32.10

4.55

> 5 children

2

31.50

.70

SES and sex.

^

Results on t-test scores for sex groups were

found to be nonsignificant at £ = .14, and the null hypothesis was
accepted.

The group figures are reported in Table 19.
Table 19
Differences in Self-Esteem Scale (SES)
Scores by Sex

Variable

N

X

SD

Male

271

30.66

3.91

Female

175

30.05

4.58

t value
—

df
—

2-tailed
prob.

1.48

444

.14

*£ < .05.

SES and marital status . Table 20 indicates that the mean SES
score for the married group was significantly higher than for the
single group at £ = .01, and the null hypothesis was rejected.

SES and presence/absence of spouse. In Table 21 it is shown
that students whose spouses were present scored significantly higher
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mean on SES scores than students whose spouses were absent at 2 =
.02.

The null hypothesis for this variable was rejected.

Table 20
Differences in Self-Esteem Scale (SES)
Scores by Marital Status

Variable

N

X

SD

Married

191

31.47

4.25

Single

255

29.63

3.98

_t value

df

2-tailed
prob.

4.69

444

.01*

*£ < .05.
Table 21
Differences in Self-Esteem Scale (SES) Scores
by Presence/Absence of Spouse

Variable

Spouse
present

N

X

146

31.87

Spouse
absent

44

30.16

£ value

df

2-tailed
prob.

2.37

188

.02*

3.37

5.01

*2 < .05.
SES and status of spouse. Results of the jt tests indicated
that the mean SES scores for students whose spouses were students
and nonstudents were nonsignificant at £ = .24.

Therefore, the

corresponding null hypothesis was accepted (see Table 22).
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Table 22
Differences in Self-Esteem Scale (SES)
Scores by Status of Spouse

Variable

N

X

SD

Spouse was
student

70

31.34

4.20

Spouse was
nonstudent

.103

32.09

t value

df

2-tailed
prob .

-1.19

171

.24

4.03

*£ < .05.

Presentation of self-esteem findings has been completed.

Self-

mastery results will follow.

Self-Mastery and Background Variables

In this section the results of the study with regard to the
degree of self-mastery will be reported.

The third major research

question was:
Research Question 3: Is there a relationship between Malay
students' degree of self-mastery and age, level of study, major
field, length of stay, number of children, sex, marital status,
presence or absence of spouse, and status of spouse as student or
nonstudent?
The hypothesis being tested in its null form is as follows:
Null Hypothesis 3: There is no significant difference in mean
scores of degrees of self-mastery as measured by the Self-Mastery
Scale (SMS) with respect to (a) age, (b) level of study, (c) major
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field, (d) length of stay, (e) number of children, (f) sex, (g)
marital status, (h) presence or absence of spouse, and (i) status
of spouse as student or nonstudent.
The degree of self-mastery was based on the Self-Mastery Scale
(SMS).

In terms of directionality, high SMS scores indicate a high

degree of self-mastery.
As in the previous cases of symptoms of depression and degrees
of self-esteem, the differences in SMS mean scores among the groups
were also tested by one-way ANOVA, _t test, and Protected LSD pair
wise comparisons.

Overview of the Results

The mean SMS scores were found to be significantly different
for the groups within each of the following factors:

age, level of

study, major field, length of stay, sex, and marital status at the
predetermined .05 significance level.

As such, the corresponding

null hypotheses for these variables were rejected.
The significance level for the number of children, presence or
absence of spouse, and status of spouse as student or nonstudent
were found to be higher than the .05 level.
ponding null hypotheses were retained.

Therefore, the corres

The summary of the results

are reported in Table 23.

QMS and age. A one-way ANOVA was employed at .05 significance
level.

The ^ value for the age group mean scores on SMS was
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Table 23

Univariate 2 and _t Test for Self-Mastery
Scale (SMS) Scores; Students by
Background Variables

A.

Univariate F ratio and F probability
Variable

F prob.

^ ratio

Age

7.93

.01*

10.13

.01*

Major field

5.27

.01*

Length of stay

2.45

.05

.33

.71

Level of study

Number of children

B.

t test

t value

Degrees of
freedom

2-tailed
prob.

Sex

2.68

444

.01*

Marital status

3.77

444

.01*

.09

188

.36

-1.60

171

.11

Variable

Spouse present/absent
Spouse student/nonstudent

*2 < .05.
significant at £ = .01 level and the corresponding null hypothesis
was rejected.
Table 24 indicates that the youngest group scored the lowest
SMS mean scores and differed significantly from the 21-25, 26-30,
31-35, 36-40, and > 41 age groups.

Students in the 21-25 age group
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Table 24
Differences in Self-Mastery Scale (SMS)
Scores by Age Group

A.

Sample sizes, means, and SDs

Age group

I

X

SD

< 20 years

115

19.25

2.96

21-25 years

139

20.52

3.24

26-30 years

97

21.58

3.31

31-35 years

72

21.49

3.14

36-40 years

18

22.17

3.65

4

22.75

2.50

> 41 years

B.

Protected LSD pairwise comparisons for age group
Group-group

t value

Mean diff.

Prob.

< 20 vs. 21-25

-3.06

-1.23

.01*

< 20 vs. 26-30

-5.20

-2.28

.01*

< 20 vs. 31-35

-4.50

-2.15

.01*

< 20 vs. 36-40

-3.56

-2.87

.01*

< 20 vs

-2.14

-3.45

.03*

21-25 vs. 26-30

-2.50

-1.05

.01*

21-25 vs. 31-35

-2.00

- .94

.05

21-25 vs. 36-40

-2.00

-1.64

.04*

21-25 vs. > 41

-1.38

-2.22

.17

26-30 vs. 31-35

- .26

- .12

.80

26-30 vs. 36-40

- .72

- .59

.47

> 41
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Table 24— Continued

Group-group

t value

Mean diff.

Prob.

26-30 vs. > 4 1

- .72

-1.71

.47

31-35 vs. 36-40

- .86

- .71

.39

31-35 vs. > 4 1

- .80

-1.30

.43

36-40 vs. > 4 1

- .33

- .58

.74

*£ < .05.

also differed significantly from 26-30, 31-35, and 36-40 age groups.
Other comparisons were not significant at £ = .05.

SMS and level of study. Results of one-way ANOVA indicated
that there were significant differences in mean SMS scores between
levels of studies at alpha - .01 level; therefore, the null hypothe
sis was rejected.
Post hoc Protected LSD comparisons showed that the undergrad
uate level students with tae lowest mean scores on SMS differed
significantly from the masters and the doctoral level students who
have the highest mean SMS scores.

The analysis of the results are

shown in Table 25.

SMS and major field. Table 26 presents analysis for this vari
able.

There were significant differences in mean SMS scores between

fields of studies, £ = .01; and therefore, the null hypothesis was
rejected.
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Table 25
Differences in Self-Mastery Scale (SMS)
Scores by Level of Study

A.

Sample sizes, means, and SDs

Level of study

N

X

Undergraduate students

275

20.03

3.10

Master's students

141

21.62

3.46

Doctoral students

28

21.89

2.82

B.

^

Protected LSD pairwise comparisons for level of study
Group-group

t value

Mean diff.

Prob.

Undergraduate
students

Master's
students

-4.81

-1.60

.01*

Undergraduate
students

Doctoral
students

-2.93

-1.86

.01*

Doctoral
' students

- .40

- .26

.64

Master's
students

*2 < .05.
Protected LSD comparisons showed that students majoring in the
arts and other sciences have the highest SMS mean scores and differed
significantly from students in basic and applied sciences.

The stu

dents who majored in business administration also differed signifi
cantly from the students in the basic and applied sciences at the
predetermined value of .05 significance level.

The results of the

analysis for this variable are presented in Table 26.
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Table 26
Differences in Self-Mastery Scale (SMS)
Scores by Major Field

A.

Sample sizes, means, and SDs

Major field

N

X

SD

Business administration

182

20.74

3.37

Basic and applied sciences

149

19.97

3.17

Arts and other sciences

101

21.33

3.12

B.

Protected LSD pairwise comparisons for major field
Group-group

t value

Business administration
vs.
basic and applied sciences

2.13

.76

Business administration
arts and other sciences

1.48

- .59

-.14

-3.25

-1.36

.01*

vs.

Basic and applied sciences vs.
arts and other sciences

Mean diff.

Prob.

.03*

*£ < .05.

SMS and length of stay.

It is indicated from ANOVA that there

were no significant differences in mean SMS scores among the students
with various lengths of stay with £ < .05; and therefore, the null
hypothesis was accepted.

Protected LSD comparisons were not shown

since the overall probability was greater than the predetermined
level.

Table 27 contains the sample sizes, means, and standard

deviations.
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Table 27
Differences in Self-Mastery Scale (SMS)
Scores by Length of Stay

Length of stay

N

X

< 6 months

31

21.15

3.30

7-12 months

165

20.14

3.31

13-18 months

39

20.73

3.21

19-24 months

66

20.33

3.61

> 25 months

140

21.24

3.10

SMS and number of children. A one-way ANOVA was employed at
2 < .05 significance level.

The JF value was found to be non

significant at 2 = .72 and exceeds the predetermined value.

The

corresponding null hypothesis for this variable was accepted.

The

sample sizes, means, and standard deviations are presented in
Table 28.

Table 28
Differences in Self-Mastery Scale (SMS)
Scores by Number of Children

Number of children

N

X

^

1-2 children

76

21.64

3.09

3-4 children

24

21.20

3.57

> 5 children

2

20.00

.01
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SMS and sex. Results of _t-test scores for sex groups were found
to be significant at £ = .01, and the null hypothesis for this vari
able was accepted.

The male group mean SMS score was found to be

significantly higher than the female group as presented in Table 29.

Table 29
Differences in Self-Mastery Scale (SMS)
Scores by Sex

N

X

SD
—

Male

271

21.00

3.17

Female

175

20.15

3.43

Variable

t value
—

df
—

2-tailed
prob.

2.68

444

.01*

*£ < .05.

SMS ,
and marital status. As shown in Table 30, the mean SMS
score for the married group was significantly higher than for the
single group at £ = .01 level

Therefore, the null hypothesis was

rejected.

Table 30
Differences in Self-Mastery Scale (SMS)
Scores by Marital Status

N

X

SD
—

Married

191

21.34

3.24

Single

255

20.17

3.26

Variable

t value
—

df
—

2-tailed
prob.

3.77

444

.01*

*£ < .05,
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SMS and presence/absence of spouse. Results of _t-test scores
for the above variables were found to be nonsignificant, £ = .37.
Therefore, the null hypothesis was accepted, and the summary of the
data is presented in Table 31.

Table 31
Differences in Self-Mastery Scale (SMS) Scores
by Presence/Absence of Spouse

Variable

Spouse
present
Spouse
absent

N

X

SD

146

21.44

3.16

44

20.93

t value

Ai

2-tailed
prob.

.92

188

.36

3.41

*£ < .05.

SMS and status of spouse. As indicated in Table 32, there was
no significant difference at the .05 level between mean SMS scores
of students whose spouses were students or nonstudents.
the null hypothesis for this variable was accepted.

Therefore,

The data are

summarized in Table 32.
Presentation of the self-mastery findings has been completed.
Results of levels of depression, self-esteem, and self-mastery will
follow.
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Table 32

Scores by Status of Spouse

Variable

N

X

SD

Spouse was
student

70

21.03

3.00
-1.60

Spouse was
nonstudent

103

21.82

2-tailed
prob.

t value

171

.11

3.32

*£ < .05.

Levels of Depression, Self-Esteem, and Self-Mastery
The fourth research question was:
Research Question 4 : What are the levels of (a) depression,
(b) self-esteem, and (c) self-mastery among the Malay students?

Levels of Depression

The data for this analysis were based on the Zung Self-Rating
Depression Scale (SDS) scores.
SDS Index based on 100.

The SDS raw scores were converted to

Students scoring 50 and above on the SDS

Index were considered clinically depressed (similar to patients re
ceiving outpatient treatments in mental health centers), and those
scoring below 50 were considered not clinically depressed, or within
the normal range.
The students who scored 50 and above were categorized into
three categories or levels of depression:

mildly depressed (50-59),

R eproduced w ith perm ission o f the copyright owner. Further reproduction prohibited w itho ut perm ission.

80

moderately depressed (60-69), and severely depressed (70 and over).
The categories were based on the equivalent clinical global impres
sion provided in the manual (Zung, 1981) as described in Chapter III.
The cross-tabulations of the data are shown in Table 33.

The calcu

lated chi square for this data was 9.86 with the associated prob
ability of <.01.

Table 33
States and Levels of Depression Among the Students

A.

States of depression
Male

OL.UL.C:» Ui. UC)JJ.

Not depressed

Total

N

%

N

%

I

%

205

46.0

108

24.2

313

70.2

66

14.8

67

15.0

133

29.8

Clinically depressed
Totals

B.

Female

XULJl

271

175

446

Levels of depression

Levels of depression

N

%

Mildly depressed

98

22.0

Moderately depressed

31

6.9

4

.9

Severely depressed
Total

*£ < .05 (x^ = 9.86, ^

133
= 1)
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Based on the Zung Index (Table 33), about one-third of the stu
dents were clinically depressed (29.8%) and 70.2%, or about twothirds, were not depressed.

Between male and female students, the

number and percentage of the depressed female students were slightly
higher than the males.
Of the total population sample, 22% were mildly depressed, 6.9%
were moderately depressed, and less than 1% were severely depressed.
In Table 34 it is shown that about two-thirds, or 73.7%, of the
clinically depressed students were in the mildly depressed cate
gory, 23.3% were moderately depressed, and only 3% were severely
depressed.

Table 34
Levels of Clinical Depression Between
Male and Female Students

Levels of clinical
depression

Male

Total

Female

N

%

N

%

Mildly depressed

53

80.3

45

67.2

98

73.7

Moderately depressed

13

19.7

18

26.9

31

23.3

Severely depressed

-

-

4

6.0

4

3.0

Totals

66

*£ < .05 (x^ = 5.45, ^

67

I

%

133

= 2).

Among the depressed males, 80.3% were mildly depressed and 19.7%
were moderately depressed.

None of the male students were found to
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be severely depressed.

Between the male and female students who

were depressed, there were more males in the category of mildly de
pressed than the females (males, 80.3%, and females, 67.2%).

How

ever, only 19.7% of the males were moderately depressed compared to
26.9% of the females.

None of the male students were severely de

pressed compared to 6% for the female group.

Levels of Self-Esteem
The self-esteem scores on SES were divided into two levels:
low self-esteem and high self-esteem.

The division into two cate

gories was based on Rosenberg's (1965) criteria.

Students who

checked 1 and 2 on the SES were considered to have low self-esteem,
and those who checked 3 and 4 were considered to have high self
esteem.

The two categories, high and low self-esteem, were created

by collapsing 1 and 2 for low self-esteem and 3 and 4 for high self
esteem.

Results of the scores are presented in Table 35.

As seen in Table 35, 11.2% of the students had low self-esteem
and 88.8% were in the high self-esteem category.

Between the two

sex groups, the percentage of low self-esteem was higher for the
females (5.8%) compared to the males (5.4%).

However, more males

were in the high self-esteem category (55.4%) compared to the
females (33.4%).

The calculated chi square for Table 25 was 3.84,

and the probability associated with this is .04.
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Table 35

Levels of Self-Esteem Among the Students

Male

Levels of
self-esteem

Totals

Total

N

%

N

%

N

%

24

5.4

26

5.6

50

11.2

247

55.4

149

33.4

396

88.8

Low self-esteem
High self-esteem

Female

271

*2_ < .05 (x^ = 3.84, ^

446

175

= 1).

Levels of Self-Mastery

The SMS scores were also divided into two categories.

Students

who checked 1 and 2 on SMS were categorized into the low selfmastery group and those who checked 3 and 4 were categorized as
having high self-mastery.
Table 36 shows that 15.9% of the students had low self-mastery
and 84.1% had high self-mastery.

Between the two sex groups, more

males had low self-mastery (8.1%) compared to the female students
(7.8%).

In the high self-mastery group there were more males

(52.7%) compared to the females (13.4%).

The calculated chi square

was 3.58 with the associated probability of .05.

The figures are

presented in Table 36.
The next section will be a presentation of the results on the
domains of symptoms of depression.
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Table 36
Levels of Self-Mastery Among the Students

Levels of
self-mastery

Female

Male

Total

N

%

N

%

N

%

Low self-mastery

36

8.1

35

7.8

71

15.9

High self-mastery

235

52.7

140

13.4

375

84.1

Totals

271

175

446

*£ < .05 (x^ = 3.58, df = 1)

The fifth research question was:
Research Question 5 : Will there be any difference in the
"domains" of symptoms of depression between the clinically depressed
and nondepressed students?
To investigate Research Question 5, the data were summarized
in Table 37.

An inspection of the results reveals that the means

for both the depressed and nondepressed were highest for "cognitive"
and "interpersonal" domains and lowest for "existential" domain.
The sixth research question was:
Research Question 6 ; Will there be intercorrelations among the
students' scores of depression, self-esteem, and self-mastery?
Intercorrelations were computed and those were summarized in
Table 38.
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Symptoms of Depression Scores by Domains of Functioning

Domains of
functioning

Depressed

Nondepressed

2-taile(
prob.

t value
X

X

SD

CQ
3 "

Cognitive domain

2.20

.56

1.66

.41

10.03

444

<.01*

Interpersonal domain

2.15

.52

1.65

.40

9.91

444

<.01*

Affective domain

2.05

.58

1.45

.32

11.22

444

<.01*

Somatic domain

1.88

.43

1.49

.27

9.68

444

<.01*

Existential domain

1.85

.65

1.23

.26

10.64

444

<.01*
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Table 38

Intercorrelations Among the Scores of Depression,
Self-Esteem, and Self-Mastery

SES

SMS

SSC

SES
SMS

.527

SSC

-.559

-.482

SDS

-.559

-.524

.699
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CHAPTER V

SUMMARY DISCUSSIONS AND CONCLUSIONS

The basic premise of this study was that foreign students are
faced with problems in many areas of their lives during much of
their stay in the United States.

These problems, though not catas

trophic in nature, have their impact on the mental health status of
the individuals.

It was the purpose of this study to determine the

effects of these everyday life strains on the mental status of a
sample of Malay students at selected U.S. colleges and universities.
Specifically, this study looked at the relationships between the
symptoms of psychiatric disorders of depression, psychological cop
ing resources of self-esteem and self-mastery, and the background
variables of age, level of study, major field, length of stay, num
ber of children, sex, marital status, presence or absence of spouse,
and status of spouse as student or nonstudent.

Also, this study

attempted to determine the level of pathological aspects of depres
sion, self-esteem and self-mastery, the manifestation of the de
pressive symptoms according to the domains of functioning, and the
intercorrelations among the scores of depression, self-esteem, and
self-mastery.
Previously no studies have focused upon the effects of foreign
students' problems on their mental status.

However, there are many

studies that touched upon their problems and difficulties, yielding
varied results.

The differences in results of these studies may be
87
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due to the varying populations of the studies which were usually
treated as a homogenous group, not recognizing that these students
are as different as they are different from American students.
In the present study the samples were comprised of 446 Malay
sian students of Malay race at selected U.S. colleges and univer
sities during the summer of 1983.

The respondents were asked to

respond to checklists on depression, self-esteem, self-mastery, and
also a personal data questionnaire.
Within the limitations of the study the following conclusions
have been reached.

Conclusions

Relationship of the Number of Symptoms of Depression to Background
Variables

First, the age effect was found to be significant.

Younger

students tended to report significantly more symptoms of depression
than the older ones.

Students less than 20 years old and in the

21-25 age group reported significantly more symptoms of depression
than those in the older categories.

Second, the undergraduate stu

dents reported the most symptoms and differed significantly from the
master's and doctoral level students.

The master's level students

also had significantly more symptoms than the doctoral level stu
dents.

Third, students in basic and applied sciences had the most

symptoms and differed significantly from majors in arts and other
sciences.

Those majoring in business administration also had sig

nificantly more symptoms than the latter group.

Fourth, the
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differences in the symptoms of depression for the following groups
were significant:

the females reported more symptoms than the males,

and single students had more symptoms than the married ones.
Relationship of Self-Esteem to Background Variables

First, the age effect was also found to be significant in the
case of self-esteem.

The degrees of self-esteem increased signifi

cantly according to age with students less than 20 years and in the
21-25 age group showing less self-esteem and differing significantly
from those in the older age categories.

Second, the doctoral level

students had the highest scores of self-esteem and differed signifi
cantly from the undergraduate students.

The master's level students

also had significantly higher self-esteem than the undergraduate
students.

Third, students majoring in arts and other sciences had

the highest self-esteem scores and differed significantly from those
who majored in basic and applied sciences and business administra
tion.

The latter also had higher self-esteem scores and differed

significantly from basic and applied science students.

Fourth, stu

dents who had been here between 7-12 months had the lowest degree of
self-esteem and differed significantly from those who have been here
13-18 months and longer.

Fifth, the following groups reported a

significantly higher self-esteem:

the married group over the

singles, and students whose spouses were present over those whose
spouses were absent.
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Relationship of Self-Mastery to Background Variables

First, the degree of self-mastery also Increased significantly
according to age.

Students less than 20 years and In the 21-25 age

groups had less self-mastery and differed significantly from those
In the older age categories.

Second, the doctoral level students

had the highest self-mastery and differed significantly from the
undergraduates.

The master's level students also had significantly

higher self-mastery than the undergraduates.

Third, students major

ing In arts and other sciences had the highest scores In self-mastery
and differed significantly from those In basic and applied sciences.
The latter group also had less self-mastery and differed signifi
cantly from students who majored In business administration.

Fifth,

the following groups reported a significantly higher self-mastery:
the male group over the female group and the married students over
the unmarried.

Levels of Depression
Approximately 30% (29.8%) of the students were clinically de
pressed; 22% were mildly depressed, less than 10% were moderately
depressed (7%), and only about 1% were severely depressed (.9%).
Between the two sex groups, there were more clinically de
pressed females (15%) than males (14.8%).

More males (80.3%) were

In the mildly depressed category compared to the females (60.2%).
In the moderately depressed category there were more females (26.9%)
than males (19.7%).

None of the depressed males were In the
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severely depressed group, whereas 6% of the depressed females fell
within this category.

Levels of Self-Esteem
Almost 89% (88.8%) of the students were in the high self-esteem
category and only 11.2% were in the low self-esteem category.

Be

tween the two sex groups, males (55.4%) had higher self-esteem than
females (33.4%).

Also, there were more females (5.6%) than males

(5.4%) in the low self-esteem category.

Levels of Self-Mastery

Almost 85% (84.1%) of the students had a high self-mastery and
only 15.9% were in the low self-mastery category.

Between the two

sexes, more males were in the high self-mastery category (52.7%)
than the females (13.4%).

In the low self-mastery category there

were more males (8.1%) than females (7.8%).

Domains of Symptoms of Depression

The domains of functioning of symptoms of depression for both
the clinically depressed and nondepressed students were highest for
"cognitive" and "interpersonal" domains and lowest for "existential"
domain.

Intercorrelations Among the Indices of Psychological Status

There were significant correlations among the scores of depres
sion, self-esteem, and self-mastery.
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Discussions

The findings of this study will be interpreted in the light of
other investigations on foreign students and studies in the areas of
mental health in general.

In cases where comparisons are made be

tween the results of this study and other seemingly similar studies,
caution is necessary due to the differences in samples, measurements,
methods of analysis, duration and timing of the study, and many
other factors, including the sociocultural aspects.
With regard to the mental health status, results of this study
indicate that the majority of the students were in good mental
health.

Based on Jahoda's (1959) and Maslow's (1968) conceptualiza

tion, where the negative and positive aspects are taken into account,
only 30% of the students were clinically depressed, 12% and 16% had
low self-esteem and low self-mastery, respectively.

The majority of

the clinically depressed students were in the mildly depressed and
moderately depressed range, with less than 1% in the severely de
pressed category.
Some degree of validity is indicated for the results under dis
cussion.

There were only four severely depressed students and this

is not far different from the actual figure of students sent home by
the Malaysian Students Department due to severe emotional distress
as mentioned in Chapter I.

In the last 2 years only 10 students

were sent back to Malaysia by the government or the sponsoring
agencies.
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Compared to other findings based on a college population in the
United States, the percentage of the severely depressed students in
this study is low,

Kinzie et al. (1973), based on reviews of emo

tional disturbances in college students, mentioned that 7-16% of the
students were seriously emotionally disturbed and perhaps another
20% were not able to make full use of their potentials.
One can speculate on various factors contributing to the good
mental health of the sample in this study.

According to Du Bois

(1956), (a) the foreign students' perception of their status; (b)
the ability to establish supportive relationships with others; and
(c)

the opportunity to study what they want, where they want, and

with whom they want, as well as their linguistic, intellectual, and
temperamental capabilities, are factors affecting foreign students'
self-esteem.

The pride of Malay students in being Malaysian may be

reflected in the large number of students who decided to go back to
Malaysia after they have finished their studies rather than aspiring
to seek residence in this country.

According to an officer from the

Malaysian Students Department at Chicago, nearly all of the Malay
students returned to Malaysia after finishing their studies in the
United States (Embong, 1984).

A Malaysian's love for his or her

country is reflected in the proverb "Hujan emas di negeri orang,
hujan batu di negeri sendiri, lebehbaik negeri

sendiri" (though it

rains gold in other people's land, and it rains hails and stones in
one's own, there is no better place like one's own country).
Malaysian students generally are friendly.

With regard to the

ability to establish supportive relationships with others, the

R eproduced w ith perm ission o f the copyright owner. Further reproduction prohibited w itho ut perm ission.

94

samples in this study were from the universities where there were a
sizable number of Malay students which perhaps formed a strong sup
port system for them.

Among themselves, espirit de corps and the

feeling of mutual responsibility are common, overriding individual
istic concerns. These qualities were clearly evident in cases of
death, accidents, or illness that took place among the students.
Besides caring for each other, a close supportive relationship was
also evident between many Malaysian and other Muslim students.

It

is a normal phenomenon to see Malaysian students active in Islamic
religious activities together with other Muslim students in many
U.S. campuses.

With reference to Du Bois's (1956) last factor, the

sponsors usually imposed minimum restraint with regard to their
choice of schools.

The students are given freedom to select schools

of their choice based on their own aptitudes and abilities.
Many studies have pointed out that finances and homesickness
were among the problems faced by the foreign students (Cannon, 1959;
Johnson, 1971; Sharma, 1971; Ursua, 1969).

These problems are sus

pected to be among the causes of depression and feeling of low self
esteem among the students.

Many Malaysian students did not face

critical financial problems in normal cases because, as scholarship
holders, they were assured of tuition fees and subsistence allow
ances.

The feeling of homesickness perhaps is partly reduced by the

good telecommunication system between the United States and Malaysia,
particularly with the introduction of a special rate for calling
overseas from this country.

In addition, it is also the policy of

the Malaysian government to finance the young Malaysian students for
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a vacation at home after having

been here more than 2 years.

It was found in this study
cally depressed than the males.

that the females were more clini
Among the clinically depressed, the

males were more in the mild and moderate range groups while the
females dominated the severely depressed category.

These findings

are consistent with a similar study using the Zung Self-Rating Scale
that involved Asian university students in Hawaii.

Kinzie et al.

(1973) found that most of the Asian males were in the mild to mod
erate depression range, while the Asian females were more in the
severely depressed category.
The observed sex differences in
attributed to many factors.

In

the depressionscores can be

this study there is a possibility

that females experienced more problems than males and, consequently,
were more susceptible to depression.

Previous studies on foreign

students have shown that females checked more problems on the Michi
gan International Student Problems Inventory than the males (Hart,
1974; Porter, 1962).
The learned helplessness hypothesis also offers a possible
explanation as to why female students generally were more depressed
than their male counterparts.

This hypothesis emphasizes women's

internalization of role expectations, which results in a state of
learned helplessness (Weissman & Klerman, 1977).

Thus based on

this hypothesis, symptomative behaviors are seen as reflections of
role orientations and life-styles.

In the case of the Malay society,

there is much evidence that males are allowed more flexibility in
life than females, whereas the latter are expected to maintain
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traditional value attitudes and goals.

For example, females are

expected to be more obedient, polite, submissive, gentle, reserved,
soft-spoken, soft-hearted, and to avoid direct eye contact with the
opposite sex.
From the Malay point of view, in addition to what has been dis
cussed, it is not surprising that females are found to be more de
pressed than males because they normally have or possess weak
semangat. The Malays traditionally believe that semangat (spirit,
vital force, or soul) is a quality of inner strength that exists in
any animate or inanimate object.

Its presence determines the spiri

tual strength or weakness of an individual.

In the Malay society,

children and women are supposed to have less or weaker semangat than
the males (Resnor & Hartog, 1970).

This belief may also contribute

to the state of learned helplessness as discussed earlier.
The relationships between depression, self-esteem, self-mastery,
and the background variables were among the questions investigated
in this study.

It was found that the following specific groups

yielded significantly different results for depression, self-esteem,
and self-mastery.
and marital status.

They are age, level of studies, academic major,
With reference to age, there were fewer symptoms

of depression as age increased, and furthermore, there was a simul
taneous increase in self-esteem and self-mastery, particularly after
the age of 26.
Profiles of Malaysian students with regard to depression, self
esteem, and self-mastery can also be constructed based on the iesults obtained.

A typical nondepressed person is a male student.
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above 26 years of age, married with his spouse present with him,
attending graduate school, and not specializing in business adminis
tration or basic and applied sciences.

A high self-esteem person is

above 26 years of age, married with his spouse with him, attending
graduate school, specializing in arts and other sciences, and in the
United States for more than 17 months.

Finally, a person with a

high self-mastery is likely to be a male above 26 years of age,
married with his spouse with him, attending graduate school, and
specializing in arts and other sciences.
The finding that, as the age increased other psychological
coping resources also increased may be due to the fact that older
students have more experience in dealing with everyday problems,
have their spouse as a source of emotional support, and may be
financially better off if they are also on a paid study leave while
pursuing their education in the United States.

The contribution of

arts and other sciences toward the students' positive mental health
may be due to the humanistic elements inherent in these specialities.
The data from this study also show that the depressed and non
depressed students scored highest on the cognitive and interpersonal
domains and lowest for the existential aspect.

One would expect the

somatic domain to be prominent in this study; however, the low
scores on the existential domain is expected as it is consistent
with the literature in the field.

With reference to this as dis

cussed in Chapter II, in non-Western cultures, soraatizations seemed
to be paramount, but guilt, self-reproach, and suicidal ideation are
rare.

Looking at the data, if the scores of various domains are
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considered as representing an extension of self, what emerged here
is that the complaints are the reflections of self as cognitive
process and interpersonal process rather than existential process.
The large number of cognitive complaints here may be explained in
terms of the nature of the stress facing the students.

As students,

the stress that they faced demanded that they "remember," "compre
hend," "stay alert," and "think quickly"; and thus, these account for
the high scores on the aspects of the mental process (Marsella,
Kinzie, & Gordon, 1971).

The high scores on the interpersonal domain

reflect the importance of friends to the foreign students as they are
both the significant others and basic support group.

With regard to

the intercorrelations among the scales, the correlations are signifi
cant.

As expected, the scores on depression scales are inversely

correlated with the self-esteem and self-mastery scales.

Limitations of the Study

Caution should be exercised in generalizing the results of the
study to other Malaysian students in general.

The important issue

which would limit the ability to generalize the results of the study
would be the consideration that this study was an exploratory one.
As such, the instruments used here have never been tested before in
Malay population and one can always question their reliability and
validity at this juncture.
Finally, the assessment of the psychological status is limited
to three indices and is not intended to be comprehensive.
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Recommendations

On the basis of this study, the following recommendations are
made :
1.

More investigations are needed to cross-validate the find

ings of this study.

There is a need for future investigations to

have more than three indices of psychological status, such as the
inclusion of a scale to determine the use of psychotropic drugs.

In

short, more indices will give a broader and a more comprehensive
picture of the mental health status of the Malay students.
2.

Other variables, such as birth order, socioeconomic status,

methods df upbringing, size of educational institutions, and other
demographic variables, should be included in the study in addition
to the existing background variables.

This would enable the re

searcher to obtain more information on the relationships between the
indices of psychological status and other factors.
3.

The methods and procedures of the study should be expanded.

Questionnaires such as the Michigan International Students Problems
Inventory (Porter, 1962) should also be included in order to verify
and to add information gained in this study.

The samples of the

study also should include Malaysian students of different ethnic
backgrounds (Chinese, Indians) as well as American students.

It

would be interesting to compare the results of the studies from the
cross-cultural perspectives based on these ethnic groups.
4.

With regard to the measurement of depression, symptoms of

depression solicited from interviews with the people of the Malay
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culture need to be included.

Items such as concerning the "loss of

semangat" (vital soul) , the feeling of "seram se.jok" (body is not
feeling well), and "badan masok angin" (the wind has ^nfiltrated the
body) are worth investigating regarding whether or not they are
manifestations of depressive symptoms in the case of the Malays.
Further, in addition to frequency, new measures of depression which
include intensity and duration of symptoms need to be explored as
depression is also a function of ethnicity and different ethnic re
sponse (Marsella, 1980).
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19 ^ 0 Howard S t r e e t K 4 ] 0 ,
K ala m azo o , M I 4 9 0 0 8 .
T a r lk h i

S a u d a x a /l yang d l h o r m a t l,

Saya a d a la h e e o ra n g p e l a j a r d l W estern M ic h ig a n U n i v e r s i t y yang sodang
oomulaJcan p o n g k a jla n d i s o r t a s i .

D i e i n i aa y a memohon p o r tu lo n g a n s a u d a r a /i

memtantu sa y a dongan m eluanghan s e d i h i t masa m enjawab s o a l s e l i d e k yang saya
s s r ta k a n bersam a s u r a t s a y a i n i .
T e r u s te r a n g s a y a k a ta k a n bahawa p o n g a jia n sa y a b e rg a n tu n g ka jxid a
'r e s p o n s e ' s a u d a r a / i .

D i a t a s k o s u d ia n s a u d a r a /i membantu s a y a m enjawab

dan m ongem balikan s o a l s e l i d e k i n i , s a y a d a h u lu l dengan ucapan r ib u a n
t e r im a k a s e h .
S s g a la ja w a p a n a d a la h r a h a s la .

O le h i t u

t i d a k p e r lu la h s a u d a r a / i

menurunkan nama dan a ln m a t pa da s o a l s e l i d e k .
Saya s e d ia m e n g h an tarka n rumusan k a j l a n i n i , j i k a

s a u d a r a /l b o rm in a t.

I n i l a h s a tu ta n d a p e n g h a rg a a n dan ucapan te r im a k a seh s a y a d l a t a s p e r t u Ic n g a n s a u d a r a /l m e n ja d i re s p o n d e n sa ya dalam k a j l a n

in i.

S o lo p a s b u la n

June 1 9 8 4 , sa ya d a p a t d ih u b o n g i d l J a b a ta n F s ilc o lo g i, U n l v e r s i t i Kebangsaan
M a la y s ia , B a n g l, S e la n g o r .

H u b o n g lla h s a y a , I n s h a - A lla h a k a n sa y a k lr im k a n

pa da s a u d a r a / i .
B e s a r h a ra p a n s a y a j i k a

s o a ls e lid e k I n l d a p a t s a u d a r a /i ja w a b s e c e p a t

m ungkln dan d lk e m b a lilc a n s e le w a t - le w a t n y a d alam masa sem inggu d a r l t a r i k h
s u ra t I n l d lte r lm a .

T e rim a k a s e h .

Yang b e r h a r a p ,

/

s

. - - ( • H d n h u a l b Che D in .
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T r a n s la t io n

at.

1940 Howard
#430,
K alam azo o, M I 4 9 0 0 8 .
D ate I

F e llo w s tu d e n t,

I am a d o c t o r a l s tu d e n t a t W estern M ic h ig a n U n i v e r s i t y .
b e g in n in g work on ray d i s s e r t a t i o n and would l i k e

I am j u s t

yo u r a s s is t a n c e t o f i l l

ou t th e a t ta c h e d q u e s t io n n a ir e .

F r a n k ly ,

my s tu d y depends on y o u r r e s p o n s e .

a n s w e rin g th e q u e s t io n n a ir e and s e n d in g i t

Your c o o p e ra tio n by

back t o me w ould be g r e a t l y

a p p r e c ia te d .

A l l answ ers to th e q u e s t io n n a ir e a r e c o n f i d e n t i a l , so th e r e i s no
n e c e s s ity to w r it e down y o u r name and a d d r e s s .

I am e v e r w i l l i n g

t o send th e f in d in g s o f my s tu d y i f

you a r e i n t e r e s t e d .

T h is i s a g e s tu r e o f a p p r e c ia t io n on my p a r t f o r h a v in g c o n s e n te d t o be th e
re s p o n d e n t f o r t h i s s tu d y .

A f t e r Ju n e, 1 9 8 4 ,

I

can be c o n ta c te d a t th e

D ep artm ent o f P s y c h o lo g y , N a t i o n a l U n iv e r s it y o f M a la y s ia , B a n g i, S e la n g o r.
Do g e t in to u c h w it h me and God w i l l i n g

It

I

w i l l send th e f in d in g s t o yo u .

i s my e a r n e s t hope t h a t you would an sw er my q u e s t io n n a ir e as soo as

p o s s ib le and r e t u r n

it

to me a t th e l a t e s t one week a f t e r r e c e i v in g

th e l e t t e r .

Y ours s i n c e r e l y ,

Md. S h u a ib Che D in .
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S e lf-e s te e m S c a le

( 1 - 10 ) an d S e lf - m a s t e r y S c a le ( 11 - 1 7 )

P le a s e make a \ / a t th e a p p r o p r i a t e p la c e f o r e a c h s t a t e m e n t w h ic h b e s t d e c r ib e s
how o f t e n y o u f e l t o r b e h a v e d t h i s , way d u r i n g th e p a s t w e e k .

1 . I f e e l t h a t I am a p e rs o n w o r t h ,
a t l e a s t on an e q u a l p la n e w i t h
o th e rs
............................
2 . I f e e l t h a t I h a v e a num ber o f
good q u a l i t i o s
,
....................................
3 . A l l i n a l l , I am i n c l i n e d t o f e e l
t h a t I am a f a i l u r e ............................
4 . I am a b l e t o do: t h in g s a s w e l l as
m ost o t h e r p e o p le
....................................
5 . I f e e l I do n o t h a ve much t o bo
p ro u d o f
. . . . . .
.
.
6. I

ta k e p o s i t i v e

a ttitu d e

.

to w a r d l i f e

7 . On th e w h o le , I am s a t i s f i e d w i t h
m y s e lf
........................................................... .
8 . I w is h I c o u ld h a v e more r e s p e c t
f o r m y s e lf ........................................................

9. I c e r t a i n l y f o o l u s e le s s a t tim e s
1 0 . A t tim e s I

fe e l I

am no go od a t a l l

1 1 . I have l i t t l e c o n t r o l o v e r t h e
t h in g s t h a t happen t o me
.
. . .
1 2 . T h e re i s n o way t h a t I
some o f t h e p ro b le m s I

ca n s o lv e
have
. .

.

13. T h e re i s l i t t l e

I can do t o ch ang e
many o f t h e im p o r t a n t t h in g s in.nçjr
life
.............................................................

14 . I o f t e n f e e l h e l p l e s s i n d e a l i n g
w i t h p ro b le m s o f
life . . . .

15. S om etim es I f e e l t h a t I am b e in g
pu sh ed a ro u n d i n

life

.

.

.

.

16. W hat hap p en s t o mo i n f u t u r e m o s tly
d e p en d s on me

......................................

17. I ca n do j u s t a n y t h in g I r e a l l y s o t
my m in d t o do

......................................
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je lf-r a tlr w

Da p re s s io n S c a le

P le a s e make a
a t th e a p p r o p r i a t e p l a c e f o r e a c h s t a t e m e n t w h ic h b e s t d e c r ib e s
how o f t e n yo u f e l t o r b e h a v e d t h i s way d u r i n g th e p a s t w e e k .

A little
o f th e tim e

1,

I

• 2.

f e e l d o w n -h e a rte d a n d b lu e

M o rn in g i s when I

3.

.

.

f o o l th o b o a t

.

I haVO c r y in g s p e l l s
I h a v e tr o u b le

o r fo o ll i k e

s le e p in g

5.

I e a t a s much a s I

6.

I s till

a t n ig h t

.

...............................

I

n o tic e

t h a t I am l o s i n g w e ig h t

.

8.

I

h a v e t r o u b le w it h c o n s t i p a t i o n

.

9.

My h e a r t b e a ts f a s t e r th a n u s u a l

.

g e t tir e d

11.

My m ind i s

12.

I fin d I t
used to

M o st o f
th e tim e

it

7.

I

Good P a r t
' o f t h e tim e

u sed to

e n jo y s e x

10.

Some o f
th e tim e

f o r no re a s o n
c le a r as i t

used to bo,

easy to do th o t h in g s I
....................................

13 . I am r e s t l e s s an d c a n ' t k e e p s t i l l
14.

I

f e e l h o p o f u ll a b o u t th o f u t u r e

15 . I am moro i r r i t a b l e th a n u s u a l

.
.

16 . I f i n d i t ea sy t o malço d e c is i o n s .
17 . I f o o l t h a t I am u s e f u l an d nooded
18 . My l i f e

is p r e tty

fu ll

19 . I f e e l t h a t o t h e r s w o u ld bo b o t t e r
o ff
20.

if

I s till
do

I

wore d e ad

.

.

e n jo y th o t il in g s I
.
.
.
.
.
.

u s ed to
.
.
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5 3 - lt o ia S e l f - s o a r i n g C h e c k lis t (3 S C )
F l o a a s m ake a \ / a t th o a p p r o p r l a t a p l a ç a f o r e a c h s t a t e m e n t w h ic h b e a t d a c r l b e a
how o f t e n y o u f e l t o r b e h a v e d t h i s w a y i d u r in g th e p a s t week.
R a r e l y o r no ne o f t h o t im e
( le a a th a n 1 d a y )
K l i t t l e o r some o f t h o tlm o ( 1 - 2 d a y s )
A m o d e ra to am o u n t o f th o tlm o o r o c c a s i o n a l l y
M o o t o r a l l ' o f th o tlm o ( 5 “ 7 d a y s )
R a r e ly

1. I

so m o tlm o a h a v e p o o r a p p e t i t e

.

2.

a o m e tlm c a f e e l s u s p i c io u s

.

.

3> I

a o m o tlm e a f e o l s a d

.

4.

I

ao m o tlm o a d i s l i k e

5.

I

s o m e tim e s f e e l l i k e

6.

I

s o m e tim e s f o o l g u i l t y

I

.

.

c r y in g

M o d e r a te

M oat

,

.

.

. . . .

.

.

.

.

...............................

1a o m o tlm o a f e o l I r r i t a b i o

8.

I s o m e tlm o s f o o l m y 'm in d I s
I

A little

b e in g a r o u n d p e o p le

7.

9.

,

( 3 ~ ^ daya)

.

.

.

.

u o t 'a le r t

.

s o m e tlm o s w o r r ie s a b o u t p h y s i c a l h e a l t h

1 0 . X s o m e tlm o s f o o l u n a b le t o w o rk a s w e l l
a s p r e v io u s ly

...................................................

11. I

s o m e tlm o s f e e l asham ed ..................................

12.

I s o m e tim e s h a v e l o s t I n t o r e s t I n l i f e .

13 .

I some tim e s f o o l w eak

14.

I

.

.

.

.

.

.

soma tim e s h a ve n i g h t n a r e s a n d tx id d ream s

15 . I soma t im e a s u f f e r fr o m h e a d a c h e s

.

16 .

I s o m e tlm o s f o o l lU c o a f a i l u r e

17 .

I s o m a tlm o s f o o l a n x io u s a n d te n s e

.

.
.

.

.
.

18 . I s o m o tlm o a havo t h e u r g e t o o a t a lt h o u g h
n o t r e a lly

h u n g ry

..............................................

19 . I s c m o tlm e s havo d i f f i c u l t y f a l l i n g a s le e p
20. I s o m e tim e s f e e l u n a h lo t o g e t a lo n g w i t h
o th e rs

.

.

.

.

.

.

.

.

.

.
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4
R a r e ly

I so m etim es s u f f e r fr o m d i a r r h e a

'4 4 .

,

A little

M o d e r a te

M o at

.

45.

I so m etim es havo d i f f i c u l t y e x p r e s s in g
m y s e lf
......................................................................

46.

I som etim es f o o l t h a t my memory i s p o o r .

47 . I som etim es p o r s p ir o e v o n th o u g h I a n n o t
hot
40.

...............................................................................

I som etim es f o o l I h avo s o much en erg y
a n d c a n n o t s lo w down
........................................

49 . I som etim es f e e l l i k e n o t s o c i a l i s i n g
a s much a s u s u a l

.

.

.

.

.

.

.

.

50. I so m etim es f e e l my th o u g h ts a r e c o n fu s e d
jl. I so m etim es f e e l f a t i g u e d

................................

52. T so m etim es s u f f e r fr o m g a s an d b e lc h in g
53" i

so m etim es s u f f e r fr o m c o n s t i p a t i o n

H a ra p an d a d a p a t m onerangkan s e d l k i t te n ta n g b u t i r d i r i u n tu k pand uan s a y a m e n g a n a lis a
d a ta
C lh .n d a k a n ^ a t a u i s i k a n tem p at, ko so n g )
1.

J a n tin a i

a . L o la J c ii

2.

Um uri

a . b a vah 2 0 ta h u n i _____
b.
a n ta r a 2 0 -2 5 :

3.

J i k a b e rk a h w in

b . P e re m p u a n i _______
o . a n ta ra 2 6 -3 0 :
d . a n ta r a 3 1 -3 5 :

a n t a r a 3 6 - 4 0 i _____
f - a ta s
4 1 i_____________

a . A d a kah i s t e r i / s u a m i bersam a anda? Y a : _____

T id a k :

b . J i k a Y a , adaicah i s t e r i / s u a m i ju g a m o n u n tu t? Y a : ______ T i d a k : __
c . J ilc a nem p un yai a n a k , b e ra p a o ra n g d i s i n i ? : ________ o ra n g
b o ra p a o ra n g d i M a la y s ia ? : _________ o ra n g
4.

P e r in g k a t p o n g a jia n s.. U n d e r g r a d u a te :_____ b . G r a d u a te :
M .A ._____ 1 P h .D . ______
0 . J i k a l a i n (t o lo n g n y a t a k a n ) : ________________________________ _

5.
6.
7.
8.

B id a n g p o n g a jia n : _______________________________________
I b r i k h an d a m ula d a ta n g ko U .S . B u la n :________

Tah u n :_______________

B ila k a h an d a ja n g k a p o n g a jia n anda aJa.n ta m a t? B u la n : ______________ T a h u n :_
J i k a p e m a h p u la n g b e r c u t i d i M a la y s ia , b i l a ?

B u la n : ______________ T a h u n :_

S e k ia n , s a y a u c a p k a n b e rb a n y a k salam dan uoapan t e r i r a
m enjaw ab dan m o n g em balikan s o a l s e l i d e k i n i pada s a y a .

k a s e h a t a s k e s u d ia n an d a

J i k a a d a s e b a ra n g komsn t u l i s l a h d ib e la k a n g muka s u r a t i n i .
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T r a n s la t io n

P le a s e mark

__ ^

1.

S ex:

a.

2.

Age:

a.

below

b.

betw een

20 - 25

0.

betw een

26 - 30

d.

betw een

31 - 35

e.

between

3 6 -4 0

f.

above

41

3.

I f m a r r ie d ,

or f i l l

i n a t th e a p p r o p r ia t e p l a c e .

M a le :

b. F e m ale:

20

a.

I s y o u r spouse w it h you?

b.

If

'Yes',

If

you have c h i l d r e n , how many o f them a r e he re ? _____

c.

Yes: ________

i s y o u r spouse a s tu d e n t?

No:

Yes: _______

No:_

How many a r e back in M a la y s ia ? _________

4.

L e v e l o f s tu d y

a.

U n d e rg ra d u a te

b.

G ra d u a te
MA
Ph. D

o.

O th e rs (p le a s e s p e c if y ):

5.

F ie ld o f S p e c ia lis a tio n

(p le a s e s p e c i f y ) : ____

6.

D a te o f e n t e r in g th e U n ite d S ta te s ,

7.

When do you e x p e c t t o f i n i s h y o u r s tu d y ?

8.

I f you la v a gone beck t o M a la y s ia f o r a v a c a tio n ,

Month: ____________

Y e a r:

M onth: ________ Y e a r:

when was th a t? M onth:
Y e a r:

T h at is a l l ,

th a n k you v e ry much f o r a n s w e rin g th e q u e s t io n n a ir e .

P le a s e w r it e y o u r comments on th e o th e r s id e o f t h i s p a g e .
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1. Bilangan pelajar-pelajar Malaysia di Amerika Syarikat sehingga
November, 1983 seperti yang dilapurkan oleh MACEE adalah seramai
24,100. Dari jumlah ini, seramai 8,105 orang pelajar anjuran
kerajaan dan separuh. kerajaan manakala 15,995 yang lain adalah
pelajar persendirian,
2. Jadual berikut menunjukkan pertambahan tumpuan pelajar Malaysia
di Amerika secara perbandingan semenjak 1978.
Bilangan pelajar Malaysia di Amerika Syarikat 1978-1983.
Tahun

1978

1979

1980

1981

1982

1983

Bil. Pelajar 3,360

4,500

7,500

12,000

18,058

24,100

33.9

66.7

60.0

50.0

33.5

% Tambahan

3. Bilangan pelajar-pelajar yang dihantar ke USA oleh tiap-tiap
penganjur sehingga April, 1983 adalah seperti di bawah ;
Penganjur

Bilangan Pelajar

MARA
Jabatan Perkhidmatan Awam
Kementerian Pelajaran
PETRONAS
Lembagà Letrik Negara
Kementerian Pertahanan
RISDA

3,250
2,835
935
478
263
225
119
8,105

4. Dari lapuran MACEE 1982, bidang pengajian yang paling diminati
oleh pelajar-pelajar Malaysia adalah Business, Kejuruteraan
dan Sains Komputer. Selebihnya, pelajar-pelajar tersebut
mengkhusus dalam berbagai bidang yang ada ditawarkan oleh
pihak Universiti seperti ;
Mathematics
Physics
Biology
Land Survey
Valuation
Applied Science
Meteorology
Political Science

Food Technology
Chemistry
English
Quantity Survey
Architecture
Gas Technology
Actuary
Mining

Economics
Estate Management
Accountancy
Rubber Technology
Soil Science
Neutical Studies
Urban & Regional Planning

18
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5. Secara kaaar, bolehlah dirumuskan negeri yang paling banyak
menerima pelajar-pelajar Malaysia di USA sehingga penghujung
tahun 1982 adalah seperti berikut :Negeri

Anggaran Jumlah Pelajar

Illinois
■ Ohio
Indiana
California
Texas
Louisiana

1,523
528
361
272
270
219

6, Taburan Bilangan Pelajar Mengikut 20 buah Universiti Di USA
yang mempunyai Bilangan terbesar pelajar Malaysia.(Awal 1983).
1.
2.
3.
4.0
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

Southern Illinois University at Carbondale, Illinois.
Ohio Univ.,Athens, Ohio.
Northern Illinois Univ., Dekalb, Illinois.
Western Michigan Univ., Kalamazoo
Indiana Univ., Bloomington
Univ. of Texas, Austin
Univ. of Wisconsin, Madison
Indiana State Univ., Terre Haute
Iowa State Univ., Ames
Univ. of Miami, Coral Gables
Louisiana State Univ., Shreveport
Univ; of Southwestern Louisiana, Lafayette
South Dakota State Univ., Brookings
Baptist College of Charleston, South Carolina
California State Univ., Sacramento
Western Illinois Univ., Macomb
Univ. of Toledo, Texas
Indiana Institute of Technology, Port Wayne
Oklahoma State Univ., Stillwater
Hanover College, Indiana

Sumber:
Kementerian Pelajaran,
Bahagian Biasiswa.
24hb. November, 1983.
********************************************

PANTUN MBLAYU
POKOK KELAPA DI PINGGIR SAWAH,
PADI MENGEIJAU LUAS TERBENTANG;
ANAK BANGSA BERHATI GUNDAH,
MELIHAT PUSAKA DIRAMPAS ORANG.
********************************************
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1,201
310
280
274
220
135
125
99
97
91
89
75
68
58
58
42
41
34
27
23

Appendix D
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The number of Malaysian students overseas, 1979-1980:
1979

40,578

1980

48,384

Percentage of increase = 19.23%

Distribution by countries:
Country

1979

1980

United Kingdom

16,086

15,470

India

5,583

7,000

Australia

4,878

4,908

Canada

3,232

7,000

United States

3,200

7,500

Taiwan

2,186

1,364

New Zealand

1,837

1,879

Egypt

1,097

1,128

Other countries

2,479

2,135

40,578

48,384

Total

Source: Pembela Pemau, Jilid 10, Bilangan 1, Spring 1982,
6650B Berthold Avenue, St. Louis, MO 63139.
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Appendix E

Distribution of Foreign Students Among the States
and Regions of the United States

Source: Open Doors: Report on International Exchange.
New York: Institute of International Education, 1980-1981.
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Foreign Students In the United States 1979/80
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999 or few er students

1.000—3,499 students

Alaska

3,500—4,999 students
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Hawaii
10,000 or more students
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FIGURE 5C

Percentage Distribution of Foreign Students
within the U.S. Regions by World Regions, 1979/80
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TABLE 5.4

Percentage Distribution of Foreign Students within the U.S. Regions
by World Regions, 1979/80

|
j

Region of O rig in
U.S. Region
of Study

A fric a

Asia

Europe

Latin
A m orica

N o rth
A m e ric a

8

Northeast
South
Southwest
M idw est
M ou ntain
Pacific
O ther

12.5
15.3
14.4
14.a
10.2
7.3
0.5

50.9
50.1
62.5
58.5
53.8
69.2
22.4

12.9
6.4
3.8
7.7
8.1
8,0
2.8

15.3
24.6
16.2
10.4
11.3
8.2
48.7

7.S
3.0
2.0
7.4
14.2
4.8
0.4

8

TOTAL

12.6

57.8

7.9

14.8

5.4

1.4
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